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Executive summary

Introduction

At the request of Education Ministers, the Australian Education Research Organisation (AERO) investigated 
student attendance in Australian schools.

This report includes work undertaken from May to December 2023 and draws on 3 activities:

 • analysis of Australian Curriculum, Assessment and Reporting Authority (ACARA) attendance data

 • a rapid literature review on barriers to attendance

 • a rapid literature review on approaches to supporting attendance/addressing absence.

The work was overseen by a National Working Group comprised of representatives of each of the 
8 state and territory departments of education, Independent Schools Australia, National Catholic 
Education Commission, and the Australian Government. The group provided input into the design 
of the project and reporting.

Findings

A national picture of student attendance in Australia

Attendance declined in the years leading up to COVID-19 (2016 to 2019). For students in Years 1 to 6 
across all sectors, attendance rates declined from 93.5% in 2016 to 92.4% in 2019, and for students 
in Years 7 to 10 across all sectors, from 91.1% to 89.9%.1

Attendance in 2023 nationally improved from 2022 but was still below the levels prior to COVID-19. 
For example, in Semester 1, 2023, the attendance rate for students in Years 1 to 10 (all sectors) was 
88.6%, 2.1 percentage points higher than 2022, but still 2.8 percentage points lower than 2019.

Students in remote locations and First Nations students had consistently lower attendance rates than 
the overall government-school student population.

The impact of COVID-19 on student attendance

Attempting to account for data collection challenges in 2020 and 2021, our analysis found that student 
attendance in 2021 and 2022 reduced further than the existing declining trend. For example, over the 
period of 2021 and 2022, the attendance rate of primary school students fell a further 0.9 percentage 
points than expected by the declining trend, and a further 1.8 percentage points for secondary school 
students. Additionally, in 2019, 73.1% of students across Year 1 to Year 10 attended school 90% or more 
of the time (known as the attendance level), while in 2022 less than 50% of students did so.

It is likely that these changes were due to the disruptions to schooling caused by COVID-19 and other 
factors in those years. For example, 2022 attendance was significantly impacted by flooding in certain 
regions, and seasonal influenza outbreaks.

1  The attendance rates of senior secondary school students are not collected nationally due to the complexity of the 
enrolment and attendance options at this stage of schooling.
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COVID-19 and other factors during 2021 and 2022 seemed to have had a greater impact on students 
from priority equity groups. From the beginning of the COVID-19 pandemic, school attendance for 
priority equity groups decreased more than for the overall student population.

Reasons for student absence

The reasons for student absence from school are complex, interrelated and often specific to the student, 
family, school and community involved. The rapid literature review captured studies that found a 
statistical association between attendance and a range of school, student and family/community/
broader factors. Student absence was shown to be related to lower academic achievement, decreased 
academic engagement, and requiring additional learning supports or disability adjustments. There was 
strong evidence that unsupportive teacher–student relationships and school climates perceived as 
unsafe by students, including bullying, are related to student absence. Broader factors perceived to 
be outside the direct influence of the school related to increased absence from school were shown 
to be poor student general health, mental health conditions, and adverse childhood experiences. 
Economic disadvantage and lower levels of parental education were also related to student absence 
across the literature.

Broader literature related to First Nations students specifically indicates that First Nations student 
attendance and engagement in schooling is related to the extent to which the Australian education 
system meets their needs, and whether cultural values and ways of being that underpin their community 
life are acknowledged and shared by the school. Racism and racist bullying and the extent of culturally 
responsive teaching practices that respond to the diversity of the student population are school-based 
factors that may also impact attendance. Whether Standard Australian English is the student’s first 
language, having complex health profiles, access to the school service and, more broadly, parents’ 
and community’s experiences of education, household stress, housing issues and family crises are 
all factors that can influence First Nations students’ ability to attend school.

Evidence-based approaches to supporting student attendance

Our rapid review of the literature captured a wide range of approaches that have evidence of supporting 
attendance and addressing absence.

In this report we have highlighted the most promising approaches for Australian systems and sectors 
surfaced by the literature review. The interventions captured in the rapid literature review were organised 
using the multi-tiered system of supports (MTSS) framework. The MTSS model applied to student 
attendance offers a range of benefits for schools, including assisting with the judicious allocation of a 
school’s resources, orienting schools towards the use of evidence-based interventions relevant to each 
level of support, and encouraging data-driven decision-making about the type and intensity of support 
that is needed (Kearney & Graczyk, 2022).

A promising universal, or Tier 1, approach which, when implemented with fidelity, can support a safe 
and positive school environment, is positive behaviour interventions and supports ([PBIS], also known 
as School-Wide Positive Behaviour Support [SWPBS], and Positive Behaviour for Learning [PBL]). 
Complementary to PBIS are AERO’s recent evidence-based classroom management resources which 
provide explicit guidance to teachers in effectively managing classroom environments to create safe 
and supportive learning environments.

School attendance: New insights from AERO  AERO
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Approaches at Tiers 2 and 3, for groups or individual students who are at risk of (Tier 2) or already in 
(Tier 3) patterns of chronic absenteeism, identify and respond in targeted ways to individual student 
barriers to attendance. These approaches, in collaboration with other services, can address more 
complex issues impacting student attendance. Promising approaches include mentoring, particularly the 
Check & Connect program; multicomponent interventions; meal provision, including breakfast programs; 
and parental communication interventions.

Few studies have been undertaken in Australia, meaning that the relevance of the evidence base 
to Australian schools may be limited by contextual differences. As such, further work is needed to 
understand how Australia is situated in relation to the contexts within which the studies were conducted. 
This work will inform what knowledge can and cannot be transferred to the Australian context and the 
planning of rigorous evaluations of attendance interventions implemented within Australia.

The evidence base of what works for First Nations students does not necessarily appear in peer-reviewed 
journals. First Nations research suggests that to achieve educational success for First Nations students 
in Australia, the educational aspirations and academic needs of First Nations students must be the 
focus and that attendance at school would be expected to increase when these are addressed. 
High expectations, strong student and community relationships, high-quality teaching and teachers, 
embedded First Nations perspectives and values, First Nations spaces and targeted support for First 
Nations students may all contribute to strong outcomes for First Nations students, if not all students.

School attendance: New insights from AERO  AERO
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1. Introduction

This section introduces the work, including the context, project aims and approach.

1.1. Context

On 27 February 2023, the Education Ministers Meeting agreed to task the Australian Education 
Research Organisation (AERO) with investigating student attendance and evidence-based approaches 
to support it. AERO undertook research and analytical work from May to December 2023.

1.2. Project aims

Ministers requested AERO provide information in response to 2 overarching questions:

Q1. What is causing the long-term trend of declining student attendance across different groups 
of students?

Q2. What evidence-based approaches may assist in reversing this trend?

1.3. Project approach

This section provides an overview of the approach taken to achieve the aims of the project.

1.3.1. Project design

The approach used in this project was informed by the request from Ministers and the constraints of 
the project. Figure 1 shows the relationship between the project questions and the project activities 
in this report.

Figure 1: Project questions and activities

Cause of decline in attendance

Questions

Activities

Approaches to address decline

Q1

A

B

Q2

Analysis of attendance data

Rapid literature review

C

Rapid literature review

Part 1 Part 2
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This project involved 2 parts:

Part 1 (Figure 1) responded to Q1 and provided insights into:

 • patterns of student attendance nationally

 • the impact of COVID-19 on attendance

 • barriers to attendance.

Part 1 sought to provide a more nuanced understanding of the trends and patterns of attendance for all 
students and for priority equity groups. Part 1 explored the reasons for student absence and barriers to 
attendance, including those that existed before COVID-19 and since. The work in Part 1 aimed to provide 
information to clarify the nature and size of the problem, particularly regarding which student groups and 
stages of learning require the most attention and support.

Part 1 comprised 2 project activities:

 • analysis of attendance data (Activity A)

 • a rapid literature review on barriers to attendance/reasons for absence (Activity B).

The methods used to carry out these 2 activities are explained in 3. Methodology.

Part 2 of the project (Figure 1) responded to Q2 and provided insights into successful approaches used 
to improve attendance from the literature.

Part 2 included a rapid literature review on evidence-based approaches to supporting attendance 
(Activity C).

1.3.2. Collaboration and expert advice

Collaboration and expert advice were critical to the success of this project and the rigour of its findings. 
Table 1 provides a summary of the expertise and expert advice woven into the project approach.

Table 1: Number of project experts and collaborators by role

Group No. of people

AERO project team 7

National working group (system/sector) 19

Commissioned research team 4

Commissioned advisory group 4

First Nations advisors 1

Disability reference group 3

Total 41

School attendance: New insights from AERO  AERO
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In summary, at least 41 experts, including content experts, data analysts and system/sector officials 
contributed to the insights provided in this report. Further details about collaboration and expert advice, 
including the system/sector national working group, can be found in 3. Methodology.

1.4. Project contribution

This project makes important contributions to understanding trends in student attendance, particularly 
for priority equity groups and in the wake of the COVID-19 pandemic. Systems and sectors collect 
and analyse their own attendance data, but after a common disrupter like COVID-19, there is value in 
examining changes in attendance across Australia, as well as the impact overseas.

Finally, this project makes a significant contribution through a rapid literature review of evidence-based 
approaches to supporting attendance (Activity C). Although reviews have recently been conducted in 
the United Kingdom and the United States, this review, conducted by Australian researchers, includes 
international and Australian literature and considers how it is applicable in Australian contexts.

School attendance: New insights from AERO  AERO
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2. Background

This section provides background to the project in 2 areas:

 • the benefits of school attendance

 • the collection and reporting of attendance data in Australia.

2.1. Benefits of school attendance

While children and young people’s experiences of schooling can vary significantly, when school 
environments are conducive to student learning and personal development, school attendance 
can benefit students, families and communities in many ways.

Figure 2 presents the key benefits of school attendance identified in the literature.

Figure 2: Key benefits of student attendance

Student

Benefits of school attendance

Achievement

School completion

Cultivates routines
and responsibilities

Reduces load on
teachers and school

administration

Readiness for social
and economic

participation in society

Avoids parental
challenges of
absenteeismSocial, mental health

and other benefits

Family School Community

School attendance increases student exposure to instructional time, and as such, is often central to 
promoting educational outcomes (Allensworth & Balfanz, 2019; Keppens & Spruyt, 2020). International 
literature has linked higher attendance to higher school completion and achievement (Ansari & Pianta, 
2019; Gershenson et al., 2017; Gottfried, 2011, 2014; Smerillo et al., 2018; UK Government, 2022).

School attendance: New insights from AERO  AERO
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There are social benefits associated with children attending a school that provides a positive experience. 
Being at school can benefit students by providing time with friends, exploration of interesting topics, and 
support from teachers (Heyne & Brouwer-Borghuis, 2022). Over time, school can provide an environment 
where students’ competencies can flourish, including relationship skills and decision-making abilities 
(Collie, 2019). Children’s regular attendance at school can work to cultivate the ability to implement 
routines and take on responsibilities (Heyne et al., 2020). The curriculum can help to shape identity, 
passions, morals and ethics (Eccles & Roeser, 2011), and attendance can buffer against mental health 
problems (Bonell et al., 2019; Lawrence et al., 2019).

The broader community also has a dependency on schools. In many cases, children attending school 
provides opportunities for parents to access employment (Johnsen, 2020), which in turn is an essential 
piece in working to prevent poverty and disadvantage. Schools can be community hubs that facilitate 
access to other services in the community and can enable social connections. As children move towards 
adulthood, school completion often provides an important stepping stone that enhances young people’s 
readiness for social and economic participation in society.

Of course, these optimal student experiences are not shared by all children or young people. Outcomes of 
school attendance vary across subsections of the student population. In these contexts, increasing school 
attendance would need to be partnered with significant changes in school environment and how children 
and young people experience the school environment before attending school could be expected to 
yield the benefits outlined in this section. Understanding this point is relevant for understanding some 
of the reasons why school attendance is currently low for some students and groups of students.

The following section looks at how information about student attendance is gathered in Australia.

2.2. Context for attendance data collection and reporting in Australia

This section provides a brief overview of the collection and reporting of data related to student attendance 
in Australia.

The number of students in attendance in Australian schools is a key indicator of the education system’s 
performance, which must be reported publicly to support accountability of educational policy and 
practice to students, parents and the community.2

Student attendance data is collected at the school, sector and state/territory level and collated and 
reported at a national level by Australian Curriculum, Assessment and Reporting Authority (ACARA) as 
agreed to by Education Ministers. Consistent, comparable reporting of attendance rates for students 
in Years 1 to 10 for government, Catholic and independent schools in Australia has been possible since 
20143 through the implementation of the National Standards for Student Attendance Data Reporting 
(ACARA, 2020b).

2  Attendance is a performance indicator in the National Education Agreement (2018), the National Education Reform Agreement 
(2013) and the National Indigenous Reform Agreement (2012). It is also a reporting requirement of the Australian Education 
Regulations (Cth) (2023). It is also reported in the annual Report on Government Services (Productivity Comission, n.d.) 
and Overcoming Indigenous Disadvantage Key Indicators (Productivity Commission, 2020). The Measurement Framework 
for Schooling in Australia (ACARA, 2023) provides the basis for reporting on the education goals of The Alice Springs 
(Mparntwe) Education Declaration (2019).

3  With caveats for New South Wales for 2014 and 2015.

School attendance: New insights from AERO  AERO
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Attendance data is reported by ACARA using 2 measures:

 • Attendance rate: The number of actual full-time equivalent student-days attended by full-time 
students in Years 1 to 10 in Semester 1 as a percentage of the total number of possible student-days 
attended in Semester 1.

 • Attendance level: The proportion of full-time students in Years 1 to 10 whose attendance rate 
in Semester 1 is equal to or greater than 90%.

These measures are intended to be ‘disaggregated, where possible and appropriate, by state 
and territory, Aboriginal and/or Torres Strait Islander (Indigenous) status, sex, language background, 
geographic location, socio-economic status (SES) background and disability’ (ACARA, 2020a, p. 10). 
However, in practice, attendance is not disaggregated by disability and language background, 
and SES status is newly being reported by ACARA via SEA quarter, using an estimation method.4

The following section details the methodology of this project and how attendance data were analysed 
in this project.

4  Reporting of student attendance by SEA occurred in February 2023, following the decision by AESOC on 13 February 2023.

School attendance: New insights from AERO  AERO
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3. Methodology

The introduction of this report outlined the approach undertaken to achieve the project’s aims. 
The following sections provide an account of the following project activities:

 • analysis of attendance data (Activity A)

 • rapid literature review of barriers to attendance (Activity B)

 • rapid literature review of approaches to supporting attendance (Activity C).

3.1. Activity A: Analysis of attendance data

This project contributes insights on attendance through project Activity A – analysis of attendance data.

Data were acquired from ACARA’s National Collection of Student Attendance, which forms the basis 
of the public reporting of student attendance via the National Reporting of Schooling in Australia. 
Most of the analysis performed for this project was of a descriptive nature and the approach used was 
straightforward, except for the methods used to estimate the historical trends of attendance. Details of 
the estimation methods are provided near that analysis, in 4.1.2 Attendance declined further during 
COVID-19.

Data cleaning, preparation and graph generation were undertaken independently, in parallel, by 2 data 
analysts using Excel, facilitating the double-checking of results presented in this report.

3.2. Activity B: Rapid literature review of barriers to attendance

The second activity (Activity B) that informed this report was a rapid literature review of barriers to 
attendance. A team of researchers in the field of student attendance (see 3.4 Collaboration and expert 
advice) was commissioned to carry out a rapid literature review to answer the question: What causes 
students to be absent from school (nuanced by priority equity group), including reasons for student 
absence and barriers to attendance? The review had to be conducted swiftly due to the time constraints 
on the project.

The commissioned team searched leading education and psychology databases (PsycINFO, ERIC, 
and Education Database) for articles published in English from 1 January 2000 to 27 June 2023, using 
keywords that focused on reasons for school absence in children and adolescents. After removing 
duplicates, 4,675 articles were identified. Following a screening process by 2 reviewers, 147 articles 
reporting factors associated with student attendance and absence in Western cultures were included.

Table 2 lists the source region/country of the included articles, including Australia, North America, 
the United Kingdom and Europe.

School attendance: New insights from AERO  AERO
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Table 2: Source country of articles in the rapid literature review

Region/country Number of papers

Australia 17

North America 87

United States 84*

Canada 4*

United Kingdom 7

England 3

Scotland 1

UK broadly 3

Europe 36

Range of European countries 2

Norway 8

Sweden 6

Finland 5

Italy 3

Denmark 3

Netherlands 3

France 2

Belgium 1

Spain 1

Germany 1

Switzerland 1

*n = 1 study conducted across both the United States and Canada.

To assess the strength of evidence for each factor related to student attendance, the researchers used 
the following classification system:

 • No evidence: No significant results in any studies

 • Minimal/limited evidence: 1 to 2 studies with scarce, inconsistent or inconclusive data

 • Moderate evidence: 3 to 4 studies consistently indicating a relationship between variables, but there 
may be some discrepancies or limitations in the data

 • Strong evidence: 5 or more studies providing consistent, robust evidence that supports a clear and 
well-established relationship between the variables.

School attendance: New insights from AERO  AERO
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3.3. Activity C: Rapid literature review of approaches to supporting 
attendance

The third activity (Activity C) that informed this report was a rapid literature review of approaches to 
supporting attendance. The same team of researchers who undertook Activity B designed and carried 
out a rapid review to answer the question: What approaches, programs and interventions are there 
from Australia and internationally that successfully support attendance/address student absence?

Psychology and education databases (PsycINFO, Medline, ERIC, and A+ Education Informit) were 
searched for records published from 1 January 2000 to the date of search (21 August 2023). 
Searches were conducted using keywords across 3 domains (students, treatments/interventions 
and school attendance/absenteeism).

The initial search identified 11,549 records. After removing duplicates, 9,695 records were screened for 
inclusion. Of these records, 574 met the inclusion criteria. The review incorporated into this document 
includes 332 peer-reviewed journal articles that described studies conducted in Western countries. 
Due to the high volume of articles discussed in this review, we have omitted theses/dissertations (n = 192) 
and grey literature (n = 50).5

Included in the review were interventions for attendance that directly aimed to improve attendance or 
reduce absenteeism, as well as those that had other primary targets, such as improving mental health 
or academic engagement, but also measured the impact of the intervention on attendance. Due to time 
constraints, a meta-analysis was not conducted as part of this literature review.

Table 3 presents a summary of the countries/regions where studies were conducted. It shows that the 
majority (69%) were conducted in North America, with studies from Australia and New Zealand only 
comprising 8% or 27 articles.

Table 3: Location of studies captured in the rapid literature review (Activity C)

Country/region N (%)

North America 228 (69%)

Australia/New Zealand 276 (8%)

United Kingdom 28 (8%)

Europe 49 (15%)

There has been a steady increase in the number of studies reporting on school attendance outcomes 
since 2000, but a decline in publications since the COVID-19 pandemic. It is expected that further 
papers will be published after the end date of this search (21 August 2023).

5  Theses/dissertations are generally lengthy and would add significant time to the review process, potentially jeopardising 
the project timeline. Findings from theses/dissertations are often published as journal articles, meaning many may have 
been captured in the review already. Grey literature includes information not controlled by commercial publishing – 
i.e., where publishing is not the primary activity of the producing body.

6  New Zealand n = 2 and Australia n = 25.
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Figure 3: Number of articles published each year from 2000 to 2023
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3.4. Collaboration and expert advice

This project was overseen by a national working group. This group was comprised of representatives 
of the Australian Government, ISA, the NCEC, and each of the 8 state and territory departments 
of education. The group was briefed at the start of the project and provided expert input into the 
project’s design. The national working group also reviewed the drafts of the interim and final reports 
and provided feedback on the way the data were handled, the interpretation of the results and the 
presentation of the report.

The AERO project team was supported by a team of researchers commissioned to undertake the 
literature review work. The team have considerable expertise and experience in the field of student 
attendance. This team comprised:

 • Associate Professor Glenn A. Melvin, Deakin University

 • Associate Professor Lisa McKay-Brown, University of Melbourne

 • Associate Professor Dr David Heyne, International Network for School Attendance

 • Dr Lauren Cameron, Deakin University.

The commissioned team met regularly (often weekly) with AERO’s project team and discussed the 
progress of the work and emerging insights.

Four researchers in the First Nations team within AERO contributed to the insights developed as part of 
this project. These researchers held discussions with the project team and co-wrote the sections related 
to First Nations students – particularly the specific issues facing First Nations students, families, schools 
and communities in relation to school attendance, and the approaches that can support attendance. 
The First Nations researchers were also a reference point for the non-First Nations researchers in 
reflecting on their positionality in relation to the First Nations peoples they were researching.

School attendance: New insights from AERO  AERO
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3.5. Project limitations

This section discusses the limitations of the project under 4 subheadings.

3.5.1. Scope

The project was scoped to deliver reports within the specified timeline: an interim report within 18 weeks 
of the scope of work being tabled with the School Policy Working Group (SPG), and a final report within 
34 weeks. Collecting qualitative data from students, families and schools, for example, was not possible 
within the time frame. Such data collection would provide a richer understanding of the drivers of student 
absence and enable the voices of students, families, schools and communities to be heard on this matter.

Time pressure also limited the project team’s ability to investigate the issue of school-aged children who 
might not have been captured in systems that record enrolments and/or attendance. These children 
are either completely disconnected from education systems or missing from education systems for 
periods of time due to high student mobility (Watterson & O’Connell, 2019). Watterson and O’Connell 
(2019) put the number of young children of compulsory school age not enrolled in formal education 
conservatively at 50,000 across Australia. It would be useful to conduct further studies to ascertain how 
many school-aged children are missing from Australian education systems, and why, as well as the best 
ways to re-engage them with schooling.

3.5.2. Generalisability of findings

Whether findings relate to government-only students or all students, depending on the data sources 
used, has been identified throughout the report. Some findings only relate to government-school 
students and may not be generalisable to other sectors.
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3.5.3. Comparability of data over time

Caution needs to be exercised when interpreting trends of attendance in this report for the following 
reasons:

 • 2021 and 2022 data consistency were impacted by COVID-19 because of differing health advice 
and policies across jurisdictions and sectors during this time.

 • 2022 attendance across Australia was significantly impacted by specific events in addition to COVID-19, 
such as flooding in certain regions, and seasonal influenza outbreaks.

 • Over time, jurisdictions have adjusted how they capture attendance data, meaning making comparisons 
between years is not straightforward.7

 • Years 7 to 10 are grouped and referred to as the ‘junior secondary’ years in this report. Prior to 2022, 
South Australia classified Year 7 as primary school and, prior to 2015, Western Australia and Queensland 
did also.

 • National trends provided in this report may not be generalisable to individual jurisdictions. In addition, 
national trends are more heavily influenced by the trends in more populous states. Notably, in 
New South Wales, there have been changes to the data collection which may have influenced 
the comparability of national trends.8

3.5.4 Findings related to literature reviews

Due to the time constraints associated with the project, the literature reviews (Activities B and C) had 
to be conducted rapidly. The following limitations apply to the findings from the literature reviews:

 • Researchers prioritised examining the strength of the evidence for the impact of the intervention on 
attendance and did not conduct a meta-analysis based on effect size.9 Studies are reported if they 
show an effect on attendance, but the size of the effect is not presented. Some interventions might 
be more impactful than others.

 • Researchers prioritised reviewing peer-reviewed journal articles. Theses/dissertations and grey 
literature were not included in the literature reviews. Therefore, some evidence may be missing 
from the conclusions.

7  Details of the jurisdictional-level attendance policy and system changes that can impact trends can be found on the National 
Report on Schooling Student Attendance webpage.

8  Specifically, prior to 2017, NSW government school attendance data was not collected on a comparable basis as other 
states and territories. Also, 2021 NSW data is not comparable with previous years due to changes to the attendance 
calculations. These factors may influence the comparability of national data over time.

9  Note not all studies publish effect sizes, therefore, to summarise effect sizes for one type of program, it would often require 
researchers to spend additional time to estimate the effect sizes.
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4. Findings – Part 1

This section presents findings from Part 1 of the project: analysis of attendance data (Activity A) and a 
rapid literature review on the barriers to student attendance at school (Activity B). Findings from Part 2 
(Activity C, a rapid literature review on evidence-based approaches to supporting student attendance) 
are presented in Section 5. Findings – Part 2.

This section presents insights under 3 headings:

 • trends in student attendance

 • attendance patterns by priority equity group

 • drivers of student absence.

4.1. Trends in student attendance

This section presents analysis of Australian data (Activity A) to provide a more nuanced picture of 
student attendance in all systems and sectors. It is divided into in 3 sections, summarising key trends.

4.1.1. Attendance declined in the years leading up to COVID-19

In the years leading up to the COVID-19 pandemic (2016 to 2019), the attendance rate declined 
nationally and for all year levels. Figure 4 shows the decrease for each schooling year from Year 1 
to Year 10 in Semester 110 from 2016 to 2019.

The graph also shows that Years 8, 9 and 10 consistently had the lowest attendance rates across all 
year levels.

Figure 4: National attendance rate by year level, Semester 1
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Source: ACARA National Collection of Student Attendance.
Note: National attendance rates for all school sectors shown.

10  Reporting on Semester 1 is consistent with national reporting by ACARA. Attendance is usually higher in Semester 1 than in 
Semester 2, therefore, the findings in this report are likely to slightly underestimate absence across the year.
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4.1.2. Attendance declined further during COVID-19

Between 2019 and 2022, attendance reduced further from what was expected based on trends observed 
up until 2019, most likely because of disruptions to schooling caused by COVID-19 and other factors 
in 2022.

Figure 5 shows two-yearly attendance rates by scholastic year for 2016 to 2017, 2018 to 2019 and 2021 
to 2022.11 The previously noted pattern of attendance rates being lower for higher scholastic years is 
evident, as is the decline in attendance rates over time, with 2016 to 2017 seeing higher attendance 
than 2018 to 2019, which in turn showed higher attendance than 2021 to 2022.

Figure 5 illustrates the COVID-19 effect in that attendance rates from 2021 to 2022 (squares) were lower 
than expected based on the trends observed leading up to the pandemic (triangles). This suggests 
that factors related to COVID-19 and other factors contributed to lower attendance beyond what was 
occurring prior to the pandemic.

In general, the impact of COVID-19 and other factors was greater for higher year levels. For junior 
primary school students, the attendance rate fell a further 0.6 percentage points than the existing 
declining trend. For Years 3 to 7, the additional decline was between 0.9 and 1.4 percentage points. 
For Years 8 to 10, however, the additional decline ranged from 1.7 to 2.2 percentage points.

Figure 5: National attendance rate over time by year group (two-yearly averages)
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Source: ACARA National Collection of Student Attendance.
Note: National attendance rates for all school sectors shown. Weighted averages were used to calculate the two-yearly averages 
to account for the number of possible days that varied from year to year. To obtain the estimated 2021 to 2022 average 
attendance rate for each year level, Holt’s double exponential smoothing method (Holt, 1957) was used to fit a trend for the 
2014 to 2019 attendance rates. This model was then used to forecast the attendance rates for 2021 and 2022. The simple 
average of the forecasted attendance rates for 2021 to 2022 is shown. Other time series models like the autoregressive 
integrated moving average model were considered, but the Holt-Winters method gave a smaller prediction error overall.

11  Two-yearly averages of attendance rates were used to estimate COVID-19’s effect on student attendance because 
additional factors (such as flooding in certain regions and high influenza season outbreaks) were implicated in a significant 
decline in attendance in 2022.
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4.1.3. Over time, declines in student attendance are starting earlier

We looked further at changes in attendance over time by considering cohorts of students as they 
progressed through school. Figure 6 and Figure 7 show the attendance rates12 of 3 consecutive Year 1 
and Year 7 cohorts as they progress to the end of primary and junior secondary school, respectively.

In each of these, the most recent cohorts show a drop in attendance rates at an earlier scholastic year 
than prior cohorts, leading to a more noticeable separation between cohort attendance rates as they 
approach the upper ends of primary or junior secondary school.

Figure 6: National attendance rate by cohort (Years 1 to 6, Semester 1)
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Source: ACARA National Collection of Student Attendance.
Note: The attendance rates in 2020 (which coincided with Year 5 in the 2016 cohort and Year 6 in the 2015 cohort) were not 
available. The 2020 attendance rates were estimated by fitting a third-order polynomial to the actual attendance rates for each 
cohort. National attendance rates for all school sectors are shown.

Figure 7: National attendance rate by cohort (Years 7 to 10, Semester 1)
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12  See official definition of attendance in 2.2 Context for attendance data collection and reporting in Australia. In short, attendance 
rate is the number of attended days as a percentage of possible days in Semester 1 for all students from Years 1 to 10.
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4.2. Attendance patterns of priority equity groups

This section examines trends and patterns in attendance for government-school students by demographic 
characteristics. For the purpose of this report, priority equity groups include students living in remote 
communities, as well as students who identify as First Nations. We also analyse attendance by gender. 
As students have demographic characteristics that can situate them in more than one subgroup, 
the subgroups reported here are not discrete groups of students but overlapping groupings for the 
purpose of analysis.

4.2.1. Priority equity groups have attendance rates lower than the overall student 
population

The attendance rates of students from priority equity groups are lower than those of the overall 
population. This trend appears consistent over time.

Figure 8 and Figure 9 show the attendance rates of priority equity groups over time for primary 
and junior secondary government-school students, respectively. Between 2016 and 2019, sizeable 
differences in attendance rates existed between priority equity groups and the student population. 
For example, students enrolled in schools in very remote locations had particularly low attendance, 
as well as the greatest rate of decrease in attendance over time.

Figure 8: National attendance rate by priority equity group (Years 1 to 6, Semester 1)
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Source: ACARA National Collection of Student Attendance.
Note: Government sector shown for subgroups.
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Figure 9: National attendance rate by priority equity group (Years 7 to 10, Semester 1)
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Source: ACARA National Collection of Student Attendance.
Note: Government sector shown for subgroups.

4.2.2. There is a negligible difference in the attendance rates of male and female 
students

Attendance rates were analysed for male and female students.13 As shown in Figure 10, the attendance 
rates for males and females were extremely similar between 2016 and 2022.

Figure 10: National attendance rate of male and female students in primary and junior secondary 
government schools
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Source: ACARA National Collection of Student Attendance.
Note: Government sector only.

13  Data by other gender categories were not reported during 2016 to 2022.
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4.2.3. Female First Nations students attend at higher rates than males

Attendance rates for First Nations students were analysed by gender. As can be seen in Figure 11, for 
First Nations students, female students attended school at a higher rate than male students. The non-
negligible gap (of approximately 1.3 percentage points) was stable between 2016 and 2022 for students 
in Year 1 to 6. The gap was smaller for students in Years 7 to 10 (0.8 percentage points in 2016), reducing 
to the point of there being no observable difference in attendance rates by gender in 2022.

Figure 11: National attendance rate of male and female First Nations students in primary and junior 
secondary government schools
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Source: ACARA National Collection of Student Attendance.
Note: Government sector only.

4.2.4. Attendance rates of First Nations students increase as school locations draw 
closer to major cities

A further analysis was conducted focusing on differences in attendance rates for First Nations students 
to look at geolocation effects. Figure 12 shows the results for Year 1 to 6 and Year 7 to 10 government-
school students between 2016 and 2022. The categories of very remote, remote, outer regional and 
major cities are shown.14

The analysis found that attendance rates were lower for students enrolled in schools in outer regional, 
remote, and very remote locations, and highest when students were enrolled in schools in major cities 
or inner regional locations.

This analysis also shows that primary school students had higher average attendance rates than junior 
secondary school students, and that this gap was wider when geolocations were remote or very remote.

14  Attendance rates from inner regional locations were very similar to those of major cities and were omitted for clarity.
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Figure 12: National attendance rate of First Nations government-school students by geolocation
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Source: ACARA National Collection of Student Attendance.
Note: Government sector only. Attendance rates from inner regional locations are very similar to those of major cities and 
were omitted for clarity.

4.2.5. Moving through secondary schooling, attendance of some priority equity 
groups declines faster than for the overall population

Following on from the analysis presented in 4.1.3 Over time, declines in student attendance are starting 
earlier, we looked further at changes in attendance rates at a cohort level as students from priority 
equity groups progress through schooling. Figure 13 shows the attendance rate of Year 1 in 2014 through 
to 2019, when this cohort was in Year 6. Similarly, Figure 14 shows the attendance rate of Year 7 in 2016, 
through to when they reached Year 10 in 2019.

Overall, moving through primary years, attendance for priority equity groups in government schools 
declined at a similar rate to that seen in the all-sectors and government-school populations. 
However, attendance declined at a faster rate for some priority equity groups as they moved through 
secondary school than for the overall student population. This led to larger gaps in attendance rates 
between students in these subgroups and all students in Year 10 than what was observed when the 
cohort was in Year 7.

For the government students in Year 1 in 2014, slight increases in attendance were seen in early primary 
school, followed by a decline in later primary school. Those enrolled in schools in very remote locations 
had both the lowest rates of attendance and the greatest rate of decrease in attendance as they 
progressed through primary school.
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Figure 14 shows the attendance rate for the cohort of junior secondary school students starting Year 7 
in 2016. The government students enrolled in very remote schools had both the lowest rates of 
attendance and the sharpest decrease in attendance as they moved through secondary school.

Figure 13: National Semester 1 attendance rate by priority equity group (Year 1, 2014 cohort)
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Figure 14: National Semester 1 attendance rate by subgroup (Year 7, 2016 cohort)
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4.2.6. Attendance gaps between priority equity groups and the overall student 
population increased further during COVID-19

Figure 15 shows the differences (gaps) between the attendance rate of priority equity groups and 
the relevant populations (i.e., government-school students) from 2018 to 2019 and 2021 to 2022. 
The primary school years are shown on the right.Secondary school years on the left. The lighter section 
of each bar indicates the gaps from 2018 to 2019. The dark end of each bar shows the additional gaps 
evident from 2021 to 2022 (the total gap from 2021 to 2022 are shown in the full length of each bar).

For priority equity groups in both primary and secondary school, attendance gaps were larger from 2021 
to 2022 than they had been from 2018 to 2019. That is, from the beginning of the COVID-19 pandemic, 
school attendance for priority equity groups decreased more than for the overall student population.

Also, across priority equity groups and in all time periods, gaps in attendance have been larger in 
secondary school than in primary school.

Figure 15: Gaps between Semester 1 attendance rate of priority equity groups and overall student 
population in Australian government schools prior to COVID-19 and since
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subgroup weighted average attendance rate and the government student weighted average attendance rate.

School attendance: New insights from AERO  AERO

edresearch.edu.au  29 of 69



4.3. Drivers of student absence

This section discusses the drivers of student absence under 2 headings:

 • drivers of student absence with strong peer-reviewed evidence

 • barriers to attendance of First Nations students.

4.3.1. Drivers of student absence with strong peer-reviewed evidence

This section describes the causes of student absence as reported in international peer-reviewed 
literature. It is based upon a rapid review of the literature (Activity B) and includes available research that 
establishes a statistical association between an explanatory variable (causes of absence) and absence 
from school.15

Figure 16 lists the causes of student absence as indicated by strong16 peer-reviewed evidence.

Figure 16: Causes of student absence
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Causes of student absence
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Not feeling safe at school

 Lower academic achievement
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Adverse childhood
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parental education

Family factorsSchool factors

The reasons for student absence from school are varied and interrelated. They can be grouped into 
factors related to the school/system, student and family/community/other. This section discusses 
reasons for absence under 3 subheadings.

15  This section does not include grey literature (including systems/sectors reports) and non-causal studies including 
qualitative studies.

16  Strong evidence is defined as 5 or more studies providing consistent, robust evidence that supports a clear and 
well-established relationship between the variables.
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School/system factors

Absence is linked to teacher–student relationships, especially where those relationships are not supportive 
of the student (see, for example, Teuscher & Makarova, 2018; Virtanen et al., 2014). Peer relationships 
also play a role in absence, whereby students who have fewer friends in class (Kirksey & Gottfried, 2018) 
or who have peers who are absent (Saelzer & Lenski, 2016) or have discontinued their education 
(Gase et al., 2014) show increased absence.

Safety at school encompasses social-emotional, behavioural and physical aspects of safety. For First 
Nations students, cultural safety occurs when they have a sense of belonging and their culture is valued 
and visible. The evidence strongly suggests that school climates perceived as unsafe by students are 
linked to higher levels of absence (see, for example, S. Williams et al., 2018; Wormington et al., 2016). 
School climates include relationships, connectedness, respect for diversity and partnerships (Wang 
& Degol, 2016). Not feeling safe at school because of bullying, perceptions of not belonging and less 
positive teacher/faculty climate are causes of student absence (see, for example, Grinshteyn & Yang, 
2017; S. Williams et al., 2018). Specifically, students who are bullied, either in-person or using technology, 
are more likely to be absent (see, for example, Escario et al., 2022; Grinshteyn & Yang, 2017).

Academic engagement and achievement also impact attendance. The research strongly supports the 
connection between decreased academic engagement (Maynard et al., 2017; Virtanen et al., 2023), 
lower academic achievement (see, for example, London et al., 2016; Skedgell & Kearney, 2018), and 
absenteeism. Keppens and Spruyt (2019) found that adolescents skipped more classes in schools 
characterised by a low willingness to respond to individual needs of students, a lack of structure, and 
academic challenges. Additionally, Gase et al. (2014) noted that absences increased when students 
perceived they received less support from classes, teachers and other students regarding preparation 
for higher education.

The social model of disability17 examines the ways the environment itself can create barriers to 
engagement for people with disability. Schools have a responsibility to provide reasonable adjustments 
to support students with additional learning needs to ensure they can engage with education on 
the same basis as their non-disabled peers. However, there is strong evidence that students with 
disabilities, additional learning needs or specific learning disabilities are more likely to be absent than 
those without (see, for example, K. P. Anderson, 2021; Hancock et al., 2018). This includes students 
receiving special education services (see, for example, London et al., 2016), students eligible for 
Individual Education Plans (Skedgell & Kearney, 2018), students with attention problems (Strand & 
Granlund, 2014) and students with autism (Totsika et al., 2020).

Student factors

The literature clearly demonstrates the impact of poor mental health on school absence. Emotional difficulties 
(Chen et al., 2016) and poor psychological health (see, for example, Chau et al., 2016), including behaviour 
and emotional symptoms (see, for example, Fornander & Kearney, 2020; Gottfried & Gee, 2017), also 
contribute to absence. Strong evidence shows that children with anxious and depressive symptoms 
(see, for example Askeland et al., 2020; Duncan et al., 2021) or a diagnosis of depression or anxiety 
(Hancock et al., 2021) have higher rates of absence compared to their peers without these conditions.

17  The social model of disability sees that people are disabled by barriers in society – for example classrooms not having 
ramps or accessible toilets. This is in contrast to the medical model which says people are disabled by their impairments 
or differences (Australian Federation of Disability Organisations, n.d.).
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Strong evidence supports the association between poor general health and absence from school 
(see, for example, Carey et al., 2015; Echeverria et al., 2014). Similarly, absence is significantly linked to 
chronic health problems and illness, including pain and asthma (Groenewald et al., 2019; Hsu et al., 2016).

Evidence exists to link absence and poor health indicators, including poor sleep, fitness levels, smoking 
and obesity or high body mass index. Additionally, adolescents engaging in risky behaviours (Chau et 
al., 2016), including alcohol use and binge drinking (see, for example, Ghanem, 2021; Holtes et al., 2015), 
and substance use (Gase et al., 2014; Maynard et al., 2017). 

Disruptive behaviours and delinquent behaviours (Hughes et al., 2015) have also been associated with 
absence (Roetman et al., 2019).

Adverse childhood experiences are associated with poorer school attendance (Turney, 2020). 
The evidence supporting this relationship is strong, with studies reporting associations between 
absence and exposure to community or school violence (see, for example, Hughes et al., 2015), 
childhood maltreatment and harassment (Hagborg et al., 2018), and involvement of child protective 
services (Palmer et al., 2023). Adverse child experiences and child maltreatment are a barrier to 
attendance with the consequence of school failure which, in turn, contributes to their lower rates 
of attendance (Blodgett & Lanigan, 2018; Hagborg et al., 2018).

Regarding age, strong evidence indicates that older students are generally more likely to be absent 
than younger students (see, for example, Maynard et al., 2017). Multiple studies found that certain stages 
of schooling had a higher risk of absence, including commencement of schooling, middle years and 
upper years of schooling (London et al., 2016; Skedgell & Kearney, 2018). Research found that students 
who were absent in the early years of schooling were more likely to have continuing patterns of 
non-attendance (Child & Family Policy Center, 2016; London et al., 2016).

Family, community and other factors

There was strong evidence for an association between absence and economic disadvantage, including 
poverty, lower SES and lower income (see, for example, Armfield et al., 2020; Maynard et al., 2017).

There was strong evidence that lower parent education levels are associated with their children’s 
absence (see, for example, Karlberg et al., 2022; Maynard et al., 2017).
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4.3.2. Barriers to attendance of First Nations students

As noted in 3. Methodology, the rapid literature review of international studies captured 147 articles. 
However, only 17 of these were from Australia, and only 3 were focused specifically on First Nations 
students. Owing to this limitation of the rapid literature review, the project team collaborated with 
AERO’s First Nations research team to develop an additional section for this report which draws on 
a broader body of literature about the barriers to attendance of Australian First Nations students.

School/system factors

Firstly, it is important to recognise that, despite the barriers to attendance experienced by First Nations 
students, approximately half of First Nations students attend school regularly.18 However, an overarching 
issue which impacts First Nations student attendance and engagement with schooling is the extent 
to which the Australian education system meets the specific needs of First Nations students. A child 
or young person’s ability and commitment to attend school is impacted by whether traditional cultural 
values and ways of being that underpin their community life are acknowledged and shared with the 
school or its system (Guenther et al., 2022). In the past, it has been suggested that the education and 
policy goals of the education systems may not adequately reflect the reality of First Nations students 
(Altman & Fogarty, 2010), and therefore, may be a contributor to student non-attendance and 
disengagement.

Racism is a barrier to the attendance and engagement of First Nations students in schooling. First Nations 
students report experiencing racism and racist bullying as part of their school life (Moodie et al., 2019; 
Whitau et al., 2022; K. Williams et al., forthcoming). A recent case study in Western Australia identified 
racism as one of 3 main barriers to attendance of First Nations students and the root cause of other 
barriers as well (Whitau et al., 2022).

There is evidence that schools are not adequately prepared to engage First Nations students effectively, 
particularly in secondary schools and in remote and very remote locations (P. J. Anderson et al., 2022). 
Indeed, a high proportion of teachers (84%) say they would benefit from additional training that better 
equipped them to teach in culturally responsive ways (K. Williams et al., forthcoming). Culturally responsive 
teaching sees teachers engage reflexively with their personal dispositions, beliefs, assumptions and 
skills, and be accountable for them. The development of cultural responsiveness would assist teachers 
in better meeting the needs of First Nations students through curriculum and pedagogy.

Furthermore, First Nations students are not a homogenous or discrete group. Rather, they are a part of 
the superdiversity of Australian classrooms which feature learners who fit multiple categories of diversity 
at once, including diversity related to language, ethnicity, religiosity, gender identity, disability and more 
(Rigney, 2023). Approaches to curriculum and pedagogy that do not adequately respond to student 
diversity may contribute to disengagement and non-attendance.

18  Prior to COVID in 2019, 46.9% of First Nations students (Year 1 to 10, all sectors) attended school 90% or more of the time 
(ACARA, 2022).
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Student factors

Other factors that may impact a First Nations student’s ability and commitment to attend school include 
whether Standard Australian English is the student’s first language and whether the history of schooling 
is relatively recent in the community of the child or young person (Guenther et al., 2022). The complex 
health profiles of some First Nations children and young people can also contribute to higher absences 
(Biddle, 2014).

Non-attendance can also be triggered by school-based confrontation. Gray (2000) found evidence to 
support the correlation between suspension and continued non-attendance, pointing to systemic issues, 
including racism and a culture of social exclusion. The same study noted that 25% of students who were 
attending less than 80% of the time in Year 8, and who eventually dropped out of school before the end 
of Year 9, were also suspended for 10 or more days. One parent who had tried to convince her son to 
continue schooling said, ‘The teacher picked on him for not wearing a white shirt to school. He didn’t 
have a white shirt. And they suspended him from school. And, em, he just didn’t go back’ (Gray & 
Partington, 2012, p. 269).

Family, community and other factors

School attendance is impacted when the school service is challenging to access, due to factors such as 
distance, transport or other interruptions (Guenther et al., 2022). Household stress, housing issues and 
family crises are likely to affect First Nations students and their ability to attend school disproportionately 
(Biddle, 2014; Guenther et al., 2022).

Parents’ and communities’ experiences can influence the relationship children and young people have 
with the school or schooling more generally, both positively and negatively. Baxter and Meyers (2019) 
note some parents provide extra encouragement and support to their children so that they can make 
the most of educational experiences and opportunities, to avoid missing the educational pathways 
their parent wasn’t able to take. Conversely, past failures of the education system (Dodson, 2010) 
and negative school experiences can create subsequent generations of students and parents who 
are apprehensive, fearful or blatantly mistrustful of mainstream schools (Prout Quicke & Biddle, 2017). 
In fact, one study by Munns and McFadden (2000, cited in Gray & Partington, 2012, pp. 265–266), 
found that ‘Aboriginal parents in the Koori community saw their children’s rejection of education as a 
natural progression, and less shameful than staying at school’, and there was ‘cultural support for their 
opposition and resistance’ to schooling in the community.

This section has provided a summary of the barriers to student attendance at school, with a spotlight 
on the unique barriers for First Nations students. The following section presents the findings from the 
project related to approaches to supporting attendance.
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5. Findings – Part 2

This section presents findings from Part 2 of the project, including a rapid literature review on 
evidence-based approaches to supporting student attendance (Activity C).

This section of findings presents insights under the headings:

 • evidence-based approaches to supporting student attendance

 • approaches to supporting First Nations students.

5.1. Evidence-based approaches to supporting student attendance

A rapid literature review (hereafter, ‘our review’) was carried out to contribute insights into the approaches, 
programs and interventions that successfully address student absence and support attendance. 
Included in our review were interventions for attendance that directly aimed to improve attendance or 
reduce absenteeism, as well as those that had other primary targets, such as improving mental health 
or academic engagement, but also measured the impact of the intervention on attendance.

Due to its length, the full review is contained in a separate document. This section provides a summary 
of the key findings considered to be most useful to Education Ministers and systems/sectors, including 
evidence from Australia. The first piece we present is the overarching organising framework: the 
multi-tiered system of supports (MTSS) framework (Kearney & Graczyk, 2022).

5.1.1. The multi-tiered system of supports model

The interventions found in our review have been organised using the MTSS framework (Kearney & 
Graczyk, 2022). AERO has previously published on the use of an MTSS framework to support students 
entering secondary school who lack foundational literacy and numeracy skills. In the context of student 
attendance, the concept of tiered interventions is the same, but with a focus on school attendance as 
the outcome for which students are provided additional, targeted support.

The MTSS model applied to student attendance offers a range of benefits for schools. First, it provides 
a framework for identifying students in need of support, and then for planning interventions that best 
meet the needs of those students (Harrison, 2023). Second, it helps with judicious allocation of a 
school’s resources (Goodman & Bohanon, 2018). In theory, when schools invest adequate resources 
in Tier 1 interventions, fewer students will need the extra resources associated with Tier 2 and Tier 3 
interventions. Research indicates student outcomes increase when MTSS models are implemented 
in the realm of academics (Stoiber & Gettinger, 2016). Similar research is needed into MTSS models 
applied to school attendance. Third, it orients schools towards the use of evidence-based interventions 
relevant to each level of support (Kearney, 2016), and encourages data-driven decision-making about 
the type and intensity of support needed (Kearney & Graczyk, 2022).

By presenting our review’s findings according to the MTSS model’s tiers, it is hoped that school 
professionals can select the most relevant interventions to students’ needs in their context.
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There is currently no consensus on a meaningful demarcation between tiers for student attendance. 
Our review defines the tiers as follows:

 • Tier 1 approaches to supporting attendance apply universally to all students within a system or sector.

 • Tier 2 interventions are programs directed at selected students or schools who are deemed to be 
vulnerable or at-risk of chronic absence.

 • Tier 3 interventions are used to re-engage and support students with chronic or persistent absence.

The following section provides a summary of the most promising interventions identified through our 
review with reference to the MTSS tier where each intervention might best be used.

5.1.2. Promising approaches and interventions to support attendance

This section provides a summary of the interventions and approaches that are most promising for 
further investigation by Australian systems/sectors. Appendix B: Evidence for interventions that support 
attendance includes summary tables of all the interventions captured in our review (Activity C).

In determining what constitutes a ‘promising’ approach, the project team drew on our review, and 
the recent rapid evidence assessment on attendance interventions conducted by the Education 
Endowment Foundation (EEF), United Kingdom (EEF, 2022) (hereafter EEF’s review). EEF’s review, 
unlike our review, provided estimates of the size of impact of interventions (where possible), although the 
scope was limited to approaches with a primary goal of increasing school attendance. EEF’s review 
was considered in conjunction with our review to provide a more robust picture of the most promising 
approaches and initiatives worthy of further investigation by Australian systems/sectors.

The promising approaches are presented under the following 5 headings:

 • positive behavioural interventions and supports

 • parent communication interventions

 • mentoring including Check & Connect

 • meal provision

 • multi-component attendance programs.

Positive Behavioural Interventions and Supports (Tier 1)

Positive Behavioural Interventions and Supports (PBIS), also known as School-Wide Positive Behaviour 
Support and Positive Behaviour for Learning, is a tiered prevention framework that uses evidence-based 
practices to develop positive behaviours and create a safe and predictable school climate (Leif et al., 
2023). Behaviour interventions aim to reduce absenteeism through solving school behaviour issues, 
and might occur through improving a student’s experience at school, as well as the experience of other 
students (EEF, 2022).

Our review captured 7 studies that addressed attendance outcomes for schools implementing PBIS. 
Six studies used quasi-experimental designs (Caldarella et al., 2011; Freeman et al., 2016, 2019; McDaniel 
& Bloomfield, 2020; Pas et al., 2019; Pas & Bradshaw, 2012) and one was a randomised controlled trial 
(RCT) (Smolkowski et al., 2016). All studies showed improvements in attendance, reductions in absence 
or reduction in the number of late arrivals.
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The extent of the impact of positive behavioural interventions and supports on attendance is reported 
differently in each of the studies, and it is not possible to calculate an average impact. EEF’s review 
found the same limitation and advised caution in interpreting results from the disparate studies in this 
category (EEF, 2022).

Furthermore, none of the studies were undertaken in Australia. Some contextual differences in system 
settings, school policies and socio-cultural norms regarding attendance may limit the relevance of these 
studies to the Australian context. As such, further research is needed to understand the similarities 
in contexts in which these studies were conducted and what can and cannot be transferred to the 
Australian context. This analysis should inform the development of further rigorous evaluations on 
the effectiveness of positive behavioural interventions and supports on attendance as implemented 
within Australia.

Across 4 of the studies reviewed (Freeman et al., 2019; Freeman et al., 2016; McDaniel & Bloomfield, 
2020; Pas & Bradshaw, 2012), a notable common finding was the importance of the fidelity of PBIS 
implementation. Schools that scored at or above the fidelity measure threshold were more likely to 
have improved attendance and reduced absences and late arrivals.

Parent communication interventions (Tier 1 or 2)

Parents play an instrumental role in supporting their child’s school attendance (Chockalingam et al., 2023). 
Interventions that inform and support parents (e.g., ‘nudge letters’) aim to have an impact on their child’s 
attendance. Moreover, interventions that foster strong relationships between parents and schools may 
aid attempts to improve school attendance and support efforts to address non-attendance.

Parent communication interventions aim to increase awareness of the consequences of absenteeism or 
target commonly held parental misbeliefs undervaluing the importance of regular attendance (EEF, 2022). 
The EEF Review (2022, p. 15) highlights that ‘communication can occur in a range of ways including email, 
phone-calls, text messages and post, varying in quantity and time of day. Typically, these messages 
state information about the importance of attendance and add in specific information about the child’s 
attendance history.’

Our review found that 3 randomised controlled trials (RCTs) have evaluated communication with parents 
as a method of improving attendance (Himmelsbach et al., 2022; Lasky-Fink et al., 2021; Rogers & Feller, 
2018). All 3 studies showed a positive impact on attendance. The fourth study (Smythe-Leistico & Page, 
2018) was a quasi-experimental design and also showed a positive impact on attendance. EEF’s review 
found a very small positive impact for parental engagement communications and was judged a promising 
area for building the evidence base in England (EEF, 2022).

There is also some evidence that other parent engagement activities are supportive of attendance. 
EEF’s review found a small positive impact of targeted parental engagement interventions, which often 
involved conversations with parents and collaboratively planning support.

As none of these studies were undertaken in Australia, further work is required to understand what we 
can learn from the implementation of parental interventions overseas so that they can be implemented 
with fidelity in Australia.
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Mentoring including Check & Connect (Tier 2 or 3)

Mentoring interventions involve pairing young people with an older peer or adult, who acts as a positive 
role model (EEF, 2022). The general aim of mentoring is to build confidence and relationships, to develop 
resilience and character or to raise aspirations (EEF, 2022).

Our review captured 15 articles that focused on mentoring. Of the 10 articles with rigorous methodologies, 
8 reported a positive impact of mentoring on attendance. EEF’s review found the reported effects of 
mentoring programs were variable, from a large negative impact to a large positive impact.

Six articles in our review focused on a specific program called ‘Check & Connect’. Check & Connect 
has a strong evidence base, as in our review, it showed a positive impact on attendance in 4 RCTs 
and another 2 studies with less robust designs. Since 1990, the program has been implemented across 
48 states of the United States and 5 international locations, including Australia, and is supported by a 
strong body of evidence (see the Check & Connect research page).

Check & Connect is an intervention for supporting students from K to 12 who show warning signs of 
disengagement with school. In the program, ‘check’ refers to the monitoring of student performance 
variables by a mentor and ‘connect’ refers to ‘personalized, timely interventions to help students solve 
problems, build skills, and enhance competence’ (Guryan et al., 2021). Mentors work with caseloads 
of students and families for at least 2 years, acting as liaisons between home and school, building 
constructive family–school relationships.

Implementing Check & Connect in Australia requires funding, infrastructure and training. Research evaluating 
the impact of the program in Australian settings would also assist with understanding the conditions under 
which this program could work best for us.

Meal provision (Tier 1 or 2)

Provision of free meals (breakfast and lunch) to students, particularly in schools with a high proportion 
of low-SES families, has been demonstrated to have a positive effect on school attendance. In our review, 
13 studies reported on the impact of meal provision on school attendance – 10 studies with robust 
designs and 3 studies with less robust designs. All of these studies were conducted in the United States, 
except for one study conducted in New Zealand.

Our review found that the effectiveness of meal provision was generally small or mixed in nature. 
EEF’s review also found null or small positive effects of meal provision on attendance but highlighted the 
potential of these programs to incentivise students to attend and stay on school grounds. These programs 
can also improve students’ experience of school and provide nutritional benefits, which in turn can reduce 
sickness and absence due to sickness, and remove barriers to attendance for low-income families.

An RCT was conducted in New Zealand, whereby schools were randomly allocated to implement a 
universal free breakfast program available to all students (Mhurchu et al., 2013). While no overall impact 
on attendance was noted, students who attended the program at least 50% of the time increased their 
attendance rates significantly (from 92.3% to 93.9%).
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Evidence from Australia (not captured in our review due to being a report) is a 2016 to 2018 evaluation of 
Victoria’s School Breakfast Clubs Program undertaken by Foodbank and Victoria University (MacDonald, 
2019). The School Breakfast Clubs Program provides breakfast to students in Victorian schools with high 
proportions of students from low-SES backgrounds. The 2019 evaluation did not employ a robust design 
to test the impact of the program on student attendance, only reporting the observations of teachers 
about student attendance. Another evaluation was conducted from 2021 to 2022 by ACIL Allen 
(Victorian Department of Education, n.d.), however, the results have not been published.

Given the mixed evidence, it is possible that meal provision works in some contexts and for some 
groups of students but not others. Robust evaluation of the role of meal provision in supporting student 
attendance needs to be undertaken in Australia to clarify its effectiveness and impact.

Multi-component attendance programs (Tier 2 or 3)

Our review captured 7 studies on multi-component programs that specifically target attendance. 
EEF’s review called these ‘responsive and targeted’ approaches, which work by addressing the drivers 
of low attendance by an individual student. ‘These approaches are often multi-component and may 
involve one to one support for the student’ (EEF, 2022, p. 22). EEF’s review found an average small 
positive impact in the 9 studies included in their review. Common characteristics of those approaches 
include staff monitoring of pupil absences, identification of causes of absences and then responsive, 
individualised interventions that tackle those causes.

Our review captured 2 multi-component programs implemented as Tier 2 approaches and 5 as Tier 3 
approaches. Of these 7 studies, 5 used a robust design and showed a positive impact on attendance, 
while 2 with less robust designs also showed positive impacts. Making comparisons between these 
interventions is difficult as programs included different combinations of quite different types of components, 
spanning awareness raising, communication, incentives, mentors, home visits, online resources, and 
support from health or wellbeing professionals. 

5.2. Approaches to supporting the attendance of First Nations students

When exploring the specific question of what works to support First Nations children and young people 
at school, it became evident that our team needed to incorporate more information than was available 
via the rapid literature review. The evidence base of what works for First Nations students is limited, 
and not all of the relevant pieces appear in peer-reviewed journals. Given this, First Nations researchers 
within AERO conducted an additional piece of work in reviewing a broader body of literature, which has 
been summarised into a brief overview of what works for First Nations students.

First Nations research suggests that to achieve educational success for First Nations students in 
Australia, the educational aspirations and academic needs of First Nations students must be the focus, 
and that attendance at school will increase when these are addressed. Munns et al. (2013) investigated 
the conditions of success for Aboriginal school students and identified practices shared by 4 schools 
that were identified as successful for Aboriginal students socially and academically. This work aligns with 
other similar work by Sarra et al. (2020), Sarra (2011), the What Works Program (Price & Hughes, 2009), 
Purdie and Buckley (2010), Whitau et al. (2022) and Baxter and Meyers (2021).
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The findings of these researchers regarding school practices that achieve positive social and academic 
outcomes for First Nations students include:

 • Establishing high expectations relationships. This is important as both a process and an outcome, 
with the aim of building a relational space of trust for First Nations students that is encouraging 
and engaging.

 • Developing community relationships. This should be treated as a long-term project requiring strong 
commitment from school staff and leadership as they develop trusting and supportive relationships 
with parents and carers.

 • Creating purposeful First Nations spaces. Some examples of this include dedicated learning 
spaces, community projects or environmental regeneration.

 • Actively engaging First Nations people. Local First Nations people should be specifically invited 
into all change and improvement processes and supported to be actively part of them.

 • Prioritising and embedding First Nations perspectives and values. Teachers need to be able 
to deliver a genuinely integrated curriculum.

 • Delivering quality, contextualised teaching. Teaching must be considered from a First Nations 
perspective and take into account teachers’ own positionalities, while also embedding teaching 
practices that have strong and relevant evidence bases.

 • Providing targeted support for First Nations students. This type of support is best delivered when 
students’ aspirations and needs are deeply understood.

 • Recruiting and supporting high-quality teachers. High-quality teachers recognise the importance of 
their relationships with students, families and communities, as well as with their colleagues. They take 
responsibility for developing their reflexive capacity and, through reflexive practice, develop their 
responsiveness to create culturally safe learning environments that students want to be a part of.
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6. Discussion

This section draws together the findings of this project and discusses the broader implications of the work.

6.1. A national picture of student attendance in Australia

Nationally, student attendance has been in decline. Our analysis found that in the years leading up to 
the COVID-19 pandemic (2016 to 2019), there was a reduction in attendance rates for all year levels. 
This is consistent with national reporting by ACARA (2022) showing a downward trend in attendance 
since 2014.19 In similar international education systems, school attendance has also been in decline. 
New Zealand saw a 12-percentage point decrease in students going to school regularly between 2015 
and 2019 (Education Review Office, 2022).

The latest data reported by ACARA indicates that attendance in 2023 improved nationally from 2022 
but was still below the levels prior to COVID-19. In Semester 1 2023, the attendance rate for students 
in Years 1 to 10 (all sectors) was 88.6%, 2.1 percentage points higher than 2022, but still 2.8 percentage 
points lower than 2019. In Semester 1 2023, the proportion of students in Years 1 to 10 (all sectors) attending 
over 90% of school days was 61.6%, 11.7 percentage points higher than 2022, and 11.5 percentage points 
lower than 2019.

To look at changes in attendance over time from a different perspective, we examined cohorts of students 
as they progressed through school. We found that recent cohorts of students dropped attendance 
rates at an earlier scholastic year than prior cohorts in all sectors. This trend is concerning as there is 
evidence that students who are absent in the early years of schooling are more likely to have continuing 
patterns of non-attendance (Child & Family Policy Center, 2016; London et al., 2016).

To better understand attendance for different groups of students, we looked at attendance for students 
in different year levels. Our analysis of national data shows that in general, secondary school students 
have lower rates of attendance than primary school students in all sectors. This is similar to other research 
locally and overseas (Education Review Office, 2022; Hancock et al., 2013; London et al., 2016; Maynard 
et al., 2017; Skedgell & Kearney, 2018).

Our research particularly examined attendance for subgroups of students. While there are negligible 
differences in the attendance of male and female students, the attendance rates of students from priority 
equity groups20 are lower than those in the national government-school population. Additionally, moving 
through secondary school, attendance declines faster for priority equity groups than for all government-
school students. The following section examines attendance with respect to the impact of COVID-19.

19  A declining national trend comes from analysis of aggregated national data and may not represent the trend of individual 
systems and sectors.

20  In this report, priority equity groups are students in remote and very remote locations and First Nations students.
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6.2. Impact of COVID-19 on attendance

The impact of COVID-19 on student attendance is still being assessed. Analysing attendance data 
through COVID-19 must be done with caution given the inconsistencies in data as a result of varying 
health advice and schooling arrangements across the country in response to COVID-19 (ACARA, 2023).

ACARA’s analysis of national data found that the lower attendance rates in 2022 were ‘consistent with a 
long-term trend’ (ACARA, 2022, p. 4). However, we employed a technique to account for the declining 
trend prior to COVID-19 and found that since COVID-19, student attendance reduced further than the 
existing declining trend.

We used two-year averages to smooth variations in 2021 and 2022 data to gain a more accurate 
picture of the impact of COVID-19 in relation to the historic declining trend. This analysis found that 
COVID-19 and other factors may have reduced the attendance rate of primary school students by a 
further 0.9 percentage points than expected by the declining trend, and a further 1.8 percentage points 
for secondary school students. Clearly, both primary and secondary school students were impacted 
by COVID-19, but more so those in Years 7 to 10.

COVID-19 has impacted attendance overseas, too, with the United Kingdom reporting a ‘tide of rising 
absences’ (Eyles et al., 2023) and the United States experiencing ‘high levels of absenteeism’ 
(Jordan, 2023).

Reporting by ACARA shows that since COVID-19, fewer students are attending school at high levels 
(90%+ of days). In 2019, 73.1% of students across Year 1 to Year 10 attended school 90% or more of the 
time, while in 2022, less than 50% of students did so. Last year, New Zealand noted that the biggest 
change in their student attendance was the increase in students who no longer went to school regularly 
but went to school often (80 to 90% of the time) (Education Review Office, 2022).

Our analysis revealed that COVID-19 had a greater impact on students from priority equity groups than 
the overall student population. The gaps between the attendance rates of priority equity groups in 
government schools and all government-school students widened through the pandemic. That is, the 
gaps were larger from 2021 to 2022 than they had been from 2018 to 2019. It appears the attendance of 
priority equity groups was impacted by new factors or existing factors exacerbated by the pandemic at 
levels and in ways not experienced by other students.

The following section examines the reasons for student absence from school.

6.3. Reasons for absence

It is likely that more students were absent from school for medical reasons during the spread of 
COVID-19 than before the pandemic. Analysis published by the New South Wales Department of 
Education identified illness as being a significant reason for increased absence from 2021 to 2022 (New 
South Wales Department of Education, 2023).

This finding is unsurprising for 2 reasons. Firstly, the largest wave of cases of COVID-19 in Australia 
occurred in the first half of 2022 (infection numbers rose to around 230,000 cases per million people 
– up from a cumulative number of infections of around 10,000 cases per million people in late 2021), 
caused by the Omicron variant (Australian Institute of Health and Welfare, 2022).
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Secondly, public health strategy centred on asking people, including school students, with any symptoms 
of illness to stay at home as well as if they were a ‘close contact’ of someone with COVID-19.

In 2022, attendance across Australia was also significantly impacted by specific events such as flooding 
in certain regions and seasonal influenza outbreaks (ACARA, 2022).

The following section looks more carefully at the attendance of priority equity groups including trends 
and reasons for absence.

6.4. Attendance of priority equity groups

This section discusses the attendance of priority equity groups. It is important to note that none of the 
groups are discrete, meaning some students may be captured in more than one analysis category. 
There are multiple overlapping factors relevant to attendance. By drawing out results for priority equity 
groups, we were able to highlight different pieces of a complex set of interacting factors.

Also, although the focus is on the priority equity group students for whom we have national data, there 
are other subsections of the student population whose school attendance might require specific support 
strategies – e.g., students with disability, from low-SES backgrounds, in out-of-home care, and migrant 
and refugee students. Future research might look at their attendance patterns and how they might be 
best supported.

6.4.1. Students in remote and very remote locations

This project provides insights on attendance based on geolocation, including major cities, inner regional 
and outer regional, but with a focus on students in remote and very remote schools. Attendance data by 
geolocation is reported by ACARA. This project contributes new insights into the impact of geolocation 
on student attendance at different levels and according to different reasons for absence.

Our analysis found that students enrolled in schools in remote and very remote locations had markedly 
lower attendance rates than the overall population (see 4.2.1 Priority equity groups have attendance 
rates lower than the overall student population). This is consistent with evidence in the literature of a 
trend towards school attendance declining as geographical remoteness increases (Australian Institute 
for Teaching and School Leadership [AITSL], 2019).

The rapid literature review (Activity B) found indications that parents in rural areas experience more 
barriers in transporting their children to school. One study based in New Zealand found that parents 
in rural areas kept their child out of school in the last term at double the rate of urban parents because 
transporting them to school was challenging (Education Review Office, 2022). This is not surprising 
considering the large distances between homes and towns in remote areas, and the lack of transportation 
options available compared with urban settings.

The study from New Zealand also noted that families in rural areas were more likely to take holidays in 
term time (Education Review Office, 2022). Again, this finding is not surprising – while a family living in 
a major city could visit relatives for a milestone event on a weekend with minimal travel time involved, 
a family living in a very remote setting might need to travel for several days to attend a similar event.
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6.4.2. First Nations students

This project was designed to shed light on school attendance for First Nations children and young 
people by collecting data disaggregated by First Nations status. As acknowledged previously, despite 
the barriers to attendance experienced by First Nations students, approximately half regularly attend 
school. However, we found that school attendance was lower for First Nations students at both primary 
and junior secondary levels.

The issue of school attendance among First Nations children and young people is complex and has 
been the focus of other pieces of research. A recent paper on this subject recommended these 
complexities be viewed holistically, ‘firstly by recognising the multifaceted nature of the challenge; and 
secondly by embracing a suite of responses to meet the many interdependencies involved’ (Dreise et 
al., 2016, p. 2).

We know that racism is a key factor impacting First Nations students (Moodie et al., 2019; Whitau et al., 
2022; K. Williams et al., forthcoming). We also know that schools (P. J. Anderson et al., 2022; K. Williams 
et al., forthcoming) require more support to build culturally responsive teaching practices and cultural 
competence to adequately meet the needs of First Nations students. Overlaid on all of these factors is 
the reality that First Nations students form a diverse group, meaning that overly simplistic strategies that 
cannot show responsiveness and flexibility to different needs are at risk of further disengaging students.

Future research should incorporate both the empowerment of communities in collaborative, context-
sensitive ways, and the targeting of resources to schools to meet the holistic needs that are identified 
(Dreise et al., 2016). Schools and systems must support teachers and leaders with developing strategies 
to enhance student engagement in meaningful learning through quality, localised and contextualised 
curriculum and appropriate pedagogies. Learning for First Nations students needs to happen within a 
positive, responsive and safe school environment, supported by genuine and purposeful relationships 
with students, their families and their communities.

6.5. Supporting student attendance

The reasons for student absences from school are numerous and interrelated. ‘Improving attendance 
requires a deep appreciation of the complex and myriad factors that influence student, family and 
community engagement’ (AITSL, 2019). When barriers to attendance and drivers of absence are 
understood, appropriate supports and interventions can be designed and implemented. This section 
examines the factors that influence attendance and how this may align with attendance interventions 
and supports with an evidence base.

The results from our rapid literature review reveal strong evidence of the role the school environment 
plays in student absence. Student absence is related to having lower academic achievement (see, for 
example, London et al., 2016; Skedgell & Kearney, 2018), and decreased academic engagement 
(Maynard et al., 2017; Virtanen et al., 2023), and needing additional learning supports or disability 
adjustments (see, for example, K. P. Anderson, 2021; Hancock et al., 2018). This finding points to the 
importance of quality teaching in supporting students to attend school. Quality teaching engages 
students in their learning, assesses for learning, and provides learning at the level of the individual 
student, especially when that student needs learning supports or disability adjustments (Education 
Endowment Foundation, 2021; see for example, Karaman, 2021; Stockard et al., 2018).
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There is also strong evidence that unsupportive teacher–student relationships (see, for example, 
Teuscher & Makarova, 2018; Virtanen et al., 2014) and school climates perceived as unsafe by students, 
including bullying (see, for example, S. Williams et al., 2018; Wormington et al., 2016) are related to 
student absence. Longitudinal data from the New South Wales Department of Education (Centre for 
Education Statistics and Evaluation, 2022) identified ‘sense of belonging’ as one of the strongest 
3 predictors of attendance. Recent mixed methods research by New Zealand’s Education Review Office 
(2022), drawing on student, parent and school voices to understand student absence, also highlights 
the important relationship between school climate and attendance. Nearly one in five of their student 
respondents (17%) said that not liking at least one of their teachers was a barrier for them attending 
school, and that being bullied or picked on at school (10%) and not liking people in their class (15%) 
are also barriers for students to attend school.

To ensure that schools are safe and feature strong student–teacher and student–student relationships, 
Tier 1 system- and school-wide approaches such as PBIS (discussed in 5.1.2 Promising approaches and 
interventions to support attendance) are promising. Of course, implementation is key, and although 
many systems/sectors identify using PBIS approaches, evidence about their effectiveness and support 
for their effective implementation in Australian settings are needed.

Building positive relationships with students can be supported by AERO’s recent classroom management 
resources. These resources describe how creating connections with students over time can help build 
trust and form positive relationships to support learning and student attendance at school.

The rapid literature review also revealed strong evidence of the impact of broader factors often perceived 
to be outside the direct influence of the school on attendance. These are poor student general health 
(see, for example, Carey et al., 2015; Echeverria et al., 2014), mental health conditions (see, for example, 
Chau et al., 2016), and adverse childhood experiences (Turney, 2020). Economic disadvantage and 
lower levels of parental education are also related to student absence.

Approaches at Tiers 2 and 3 that identify and respond in targeted ways to individual student barriers 
to attendance in collaboration with other services can address these more complex issues impacting 
student attendance. Mentoring, multi-component interventions, meal provision, and parental 
communication interventions may also work to address absence resulting from health, mental health, 
trauma and other issues.
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7. Conclusion

In 2019, AITSL reported that ‘the overall school attendance picture in Australia is good’ (AITSL, 2019, p. 
4). Clearly, COVID-19 had a significant impact on student attendance and the impacts were still being 
felt in 2023. Many students are no longer attending at the strong levels that they were previously, 
barriers to attendance have been exacerbated and there are deep inequities in access to education. 
Declining attendance puts Australia’s ability to achieve the goals for its education system outlined in the 
Alice Springs (Mparntwe) Education Declaration (Council of Australian Governments Education Council, 
2019) at risk. This report has shone light on areas of policy, practice and analysis/research that may be 
leveraged to support the attendance of all Australian students.

School attendance: New insights from AERO  AERO

edresearch.edu.au  46 of 69



References

Allensworth, E., & Balfanz, R. (2019). Foreword. In M. A. Gottfried & E. L. Hutt (Eds.), Absent from school: 
Understanding and addressing student absenteeism (pp. ix–xi). Harvard Education Press.

Altman, J. C., & Fogarty, B. (2010). Indigenous Australians as ‘No Gaps’ subjects: Education and 
development in remote Australia. In I. Snyder & J. Nieuwenhuysend (Eds.), Closing the gap in education? 
Improving outcomes in southern world societies (pp. 109–128). Monash University Publishing. 
http://hdl.handle.net/1885/9738

Anderson, K. P. (2021). The relationship between inclusion, absenteeism, and disciplinary 
outcomes for students with disabilities. Educational Evaluation and Policy Analysis, 43(1), 32–59. 
https://doi.org/10.3102/0162373720968558

Anderson, P. J., Yip, S. Y., & Diamond, Z. M. (2022). Getting schools ready for Indigenous academic 
achievement: A meta-synthesis of the issues and challenges in Australian schools. International Studies 
in Sociology of Education, 1–24. https://doi.org/10.1080/09620214.2021.2025142

Ansari, A., & Pianta, R. C. (2019). School absenteeism in the first decade of education and outcomes in 
adolescence. Journal of School Psychology, 76, 48–61. https://doi.org/10.1016/j.jsp.2019.07.010

Armfield, J. M., Gnanamanickam, E., Nguyen, H. T., Doidge, J. C., Brown, D. S., Preen, D. B., & 
Segal, L. (2020). School absenteeism associated with child protection system involvement, 
maltreatment type, and time in out-of-home care. Child Maltreatment, 25(4), 433–445. 
https://doi.org/10.1177/1077559520907682

Askeland, K. G., Boe, T., Lundervold, A. J., Stormark, K. M., & Hysing, M. (2020). The association between 
symptoms of depression and school absence in a population-based study of late adolescents. Frontiers 
in Psychology, 11. https://www.doi.org/10.3389/fpsyg.2020.01268

Australian Curriculum, Assessment and Reporting Authority. (2020a). Measurement framework for 
schooling in Australia. https://acara.edu.au/reporting/measurement-framework-for-schooling-in-australia

Australian Curriculum, Assessment and Reporting Authority. (2020b). National standards for student 
attendance data reporting. https://acara.edu.au/reporting/national-standards-for-student-attendance-
data-reporting

Australian Curriculum, Assessment and Reporting Authority. (2022). National report on schooling in 
Australia 2022. https://www.acara.edu.au/reporting/national-report-on-schooling-in-australia/enrolment-
rates

Australian Curriculum, Assessment and Reporting Authority. (2023). Student attendance. https://acara.
edu.au/reporting/national-report-on-schooling-in-australia/national-report-on-schooling-in-australia-data-
portal/student-attendance

Australian Federation of Disability Organisations. Social model of disability. (n.d.). Retrieved 18 December 
2023, from https://www.afdo.org.au/social-model-of-disability/

Australian Institute for Teaching and School Leadership. (2019). Spotlight: Attendance matters. 
https://www.aitsl.edu.au/tools-resources/resource/spotlight-attendance-matters

School attendance: New insights from AERO  AERO

edresearch.edu.au  47 of 69

http://hdl.handle.net/1885/9738
https://doi.org/10.3102/0162373720968558
https://doi.org/10.1080/09620214.2021.2025142
https://doi.org/10.1016/j.jsp.2019.07.010
https://doi.org/10.1177/1077559520907682
https://www.doi.org/10.3389/fpsyg.2020.01268
https://acara.edu.au/reporting/measurement-framework-for-schooling-in-australia
https://acara.edu.au/reporting/national-standards-for-student-attendance-data-reporting
https://acara.edu.au/reporting/national-standards-for-student-attendance-data-reporting
https://www.acara.edu.au/reporting/national-report-on-schooling-in-australia/enrolment-rates
https://www.acara.edu.au/reporting/national-report-on-schooling-in-australia/enrolment-rates
https://acara.edu.au/reporting/national-report-on-schooling-in-australia/national-report-on-schooling-in-australia-data-portal/student-attendance
https://acara.edu.au/reporting/national-report-on-schooling-in-australia/national-report-on-schooling-in-australia-data-portal/student-attendance
https://acara.edu.au/reporting/national-report-on-schooling-in-australia/national-report-on-schooling-in-australia-data-portal/student-attendance
https://www.afdo.org.au/social-model-of-disability/
https://www.aitsl.edu.au/tools-resources/resource/spotlight-attendance-matters


Australian Institute of Health and Welfare. (2022). The impact of a new disease: COVID-19 from 2020, 
2021 and into 2022. https://www.aihw.gov.au/reports/australias-health/australias-health-2022-data-
insights/about

Baxter, L. P., & Meyers, N. M. (2019). What counts? The influence of school attendance on Australia’s 
urban Indigenous students’ educational achievement. The Australian Educational Researcher, 46(3), 
511–532. https://doi.org/10.1007/s13384-019-00300-y

Baxter, L. P., & Meyers, N. M. (2021). Learning from high-attending urban Indigenous students: A case 
study. The Australian Journal of Indigenous Education, 50(2), Article 2. https://doi.org/10.1017/jie.2020.6

Biddle, N. (2014). Developing a behavioural model of school attendance: Policy implications for 
Indigenous children and youth [CAEPR Working Paper No. 94]. https://caepr.cass.anu.edu.au/research/
publications/developing-behavioural-model-school-attendance-policy-implications-indigenous

Blodgett, C., & Lanigan, J. D. (2018). The association between adverse childhood experience (ACE) 
and school success in elementary school children. School Psychology Quarterly, 33(1), 137–146. 
https://doi.org/10.1037/spq0000256

Bonell, C., Blakemore, S. J., Fletcher, A., & Patton, G. (2019). Role theory of schools and adolescent 
health. Lancet Child Adolescent Health, 3(10), 742–748. https://doi.org/10.1016/S2352-4642(19)30183-X

Caldarella, P., Shatzer, R. H., Gray, K. M., Young, K. R., & Young, E. L. (2011). The effects of school-wide 
positive behavior support on middle school climate and student outcomes. RMLE Online, 35(4), 1–14. 
https://doi.org/10.1080/19404476.2011.11462087

Carey, F. R., Singh, G. K., Brown, H., & Wilkinson, A. V. (2015). Educational outcomes associated with 
childhood obesity in the United States: Cross-sectional results from the 2011–2012 National Survey of 
Children’s Health. The International Journal of Behavioral Nutrition and Physical Activity, 12(Suppl 1), 
Article S3. https://doi.org/10.1186/1479-5868-12-S1-S3

Centre for Education Statistics and Evaluation. (2022). Understanding attendance: A review of 
the drivers of school attendance and best practice approaches. NSW Department of Education. 
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/
understanding-attendance.html

Chau, K., Kabuth, B., Causin-Brice, O., Delacour, Y., Richoux-Picard, C., Verdin, M., Armand, I., & Chau, 
N. (2016). Associations between school difficulties and health-related problems and risky behaviours in 
early adolescence: A cross-sectional study in middle-school adolescents in France. Psychiatry Research, 
244, 1–9. https://doi.org/10.1016/j.psychres.2016.07.008

Chen, C.-C., Culhane, D. P., Metraux, S., Park, J. M., & Venable, J. C. (2016). The heterogeneity of truancy 
among urban middle school students: A latent class growth analysis. Journal of Child and Family 
Studies, 25(4), 1066–1075. https://doi.org/10.1007/s10826-015-0295-3

Child & Family Policy Center. (2016). School attendance patterns in Iowa: Chronic absence in the early 
grades. https://eric.ed.gov/?id=ED583863

Chockalingam, M., Skinner, K., Melvin, G., & Yap, M. B. H. (2023). Modifiable parent factors associated 
with child and adolescent school refusal: A systematic review. Child Psychiatry & Human Development, 
54(5), 1459–1475. https://doi.org/10.1007/s10578-022-01358-z

School attendance: New insights from AERO  AERO

edresearch.edu.au  48 of 69

https://www.aihw.gov.au/reports/australias-health/australias-health-2022-data-insights/about
https://www.aihw.gov.au/reports/australias-health/australias-health-2022-data-insights/about
https://doi.org/10.1007/s13384-019-00300-y
https://doi.org/10.1017/jie.2020.6
https://caepr.cass.anu.edu.au/research/publications/developing-behavioural-model-school-attendance-policy-implications-indigenous
https://caepr.cass.anu.edu.au/research/publications/developing-behavioural-model-school-attendance-policy-implications-indigenous
https://doi.org/10.1037/spq0000256
https://doi.org/10.1016/S2352-4642(19)30183-X
https://doi.org/10.1080/19404476.2011.11462087
https://doi.org/10.1186/1479-5868-12-S1-S3
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/understanding-attendance.html
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/research-reports/understanding-attendance.html
https://doi.org/10.1016/j.psychres.2016.07.008
https://doi.org/10.1007/s10826-015-0295-3
https://eric.ed.gov/?id=ED583863
https://doi.org/10.1007/s10578-022-01358-z


Collie, R. J. (2019). The development of social and emotional competence at school: An integrated model. 
International Journal of Behavioral Development, 44(1), 76–87. https://doi.org/10.1177/0165025419851864

Council of Australian Governments Education Council. (2019). The Alice Springs (Mparntwe) Education 
Declaration. https://www.education.gov.au/alice-springs-mparntwe-education-declaration/resources/
alice-springs-mparntwe-education-declaration

Dodson, M. (2010). To the front of the bus: Keynote address at the Closing the Gap conference. 
Challenges and opportunities in Australian Indigenous education. Around the Globe, 7(1), 7–12.

Dreise, T., Milgate, G., Perrett, B., & Meston, T. (2016). Indigenous school attendance: Creating expectations 
that are really high and highly real (Policy Insights Issue 4). https://research.acer.edu.au/policyinsights/4/

Duncan, M. J., Patte, K. A., & Leatherdale, S. T. (2021). Mental health associations with academic 
performance and education behaviors in Canadian secondary school students. Canadian Journal of 
School Psychology, 36(4), 335–357. https://doi.org/10.1177/0829573521997311

Eccles, J. S., & Roeser, R. W. (2011). Schools as developmental contexts during adolescence. Journal of 
Research on Adolescence, 21(1), 225–241. https://doi.org/10.1111/j.1532-7795.2010.00725.x

Echeverria, S. E., Velez-Valle, E., Janevic, T., & Prystowsky, A. (2014). The role of poverty status and 
obesity on school attendance in the United States. Journal of Adolescent Health, 55(3), 402–407. 
https://doi.org/10.1016/j.jadohealth.2014.03.012

Education Endowment Foundation. (2021). Mastery learning. https://educationendowmentfoundation.
org.uk/education-evidence/teaching-learning-toolkit/mastery-learning

Education Endowment Foundation. (2022). Attendance interventions: Rapid evidence assessment. 
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-
interventions-rapid-evidence-assessment

Education Review Office. (2022). Missing out: Why our children aren’t going to school? https://ero.govt.
nz/our-research/missing-out-why-arent-our-children-going-to-school

Escario, J.-J., Gimenez-Nadal, J., & Wilkinson, A. V. (2022). Predictors of adolescent truancy: The 
importance of cyberbullying, peer behavior, and parenting style. Children and Youth Services Review, 
143, 1–8. https://doi.org/10.1016/j.childyouth.2022.106692

Eyles, A., Lillywhite, E., & Major, L. E. (2023, June 28). The rising tide of school absences in the post-
pandemic era. British Politics and Policy at LSE. https://blogs.lse.ac.uk/politicsandpolicy/the-rising-tide-
of-school-absences-in-the-post-pandemic-era/

Fornander, M. J., & Kearney, C. A. (2020). Internalizing symptoms as predictors of school absenteeism 
severity at multiple levels: Ensemble and classification and regression tree analysis. Frontiers in 
Psychology, 10. https://doi.org/10.3389/fpsyg.2019.03079

Freeman, J., Kern, L., Gambino, A. J., Lombardi, A., & Kowitt, J. (2019). Assessing the relationship between 
the positive behavior interventions and supports framework and student outcomes in high schools. 
Journal of At-Risk Issues, 22(2), 1–11. https://dropoutprevention.org/wp-content/uploads/2019/10/JARI-
222.pdf

School attendance: New insights from AERO  AERO

edresearch.edu.au  49 of 69

https://doi.org/10.1177/0165025419851864
https://www.education.gov.au/alice-springs-mparntwe-education-declaration/resources/alice-springs-mparntwe-education-declaration
https://www.education.gov.au/alice-springs-mparntwe-education-declaration/resources/alice-springs-mparntwe-education-declaration
https://research.acer.edu.au/policyinsights/4/
https://doi.org/10.1177/0829573521997311
https://doi.org/10.1111/j.1532-7795.2010.00725.x
https://doi.org/10.1016/j.jadohealth.2014.03.012
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://ero.govt.nz/our-research/missing-out-why-arent-our-children-going-to-school
https://ero.govt.nz/our-research/missing-out-why-arent-our-children-going-to-school
https://doi.org/10.1016/j.childyouth.2022.106692
https://blogs.lse.ac.uk/politicsandpolicy/the-rising-tide-of-school-absences-in-the-post-pandemic-era/
https://blogs.lse.ac.uk/politicsandpolicy/the-rising-tide-of-school-absences-in-the-post-pandemic-era/
https://doi.org/10.3389/fpsyg.2019.03079
https://dropoutprevention.org/wp-content/uploads/2019/10/JARI-222.pdf
https://dropoutprevention.org/wp-content/uploads/2019/10/JARI-222.pdf


Freeman, J., Simonsen, B., McCoach, D., Sugai, G., Lombardi, A., & Horner, R. (2016). Relationship 
between school-wide positive behavior interventions and supports and academic, attendance, 
and behavior outcomes in high schools. Journal of Positive Behavior Interventions, 18(1), 41–51. 
https://doi.org/10.1177/1098300715580992

Gase, L. N., Kuo, T., Coller, K., Guerrero, L. R., & Wong, M. D. (2014). Assessing the connection between 
health and education: Identifying potential leverage points for public health to improve school attendance. 
American Journal of Public Health, 104(9), e47–e54. https://doi.org/10.2105/AJPH.2014.301977

Gershenson, S., Jacknowitz, A., & Brannegan, A. (2017). Are student absences worth the worry in U.S. 
primary schools? Education Finance and Policy, 12(2), 137–165. https://doi.org/10.1162/EDFP_a_00207

Ghanem, N. M. S. (2021). The effect of violence in childhood on school success factors in US children. 
Child Abuse & Neglect, 120, Article 105217. https://doi.org/10.1016/j.chiabu.2021.105217

Goodman, S., & Bohanon, H. (2018). A framework for supporting all students: One-size-fits-all no longer 
works in schools. American School Board Journal, 1–4.

Gottfried, M. A. (2011). The detrimental effects of missing school: Evidence from urban siblings. American 
Journal of Education, 117(2), 147–182. https://doi.org/10.1086/657886

Gottfried, M. A. (2014). Chronic absenteeism and its effects on students’ academic and socioemotional 
outcomes. Journal of Education for Students Placed at Risk, 19(2), 53–75. https://doi.org/10.1080/108246
69.2014.962696

Gottfried, M. A., & Gee, K. A. (2017). Identifying the determinants of chronic absenteeism: A bioecological 
systems approach. Teachers College Record, 119(7), 1–34. https://doi.org/10.1177/016146811711900704

Gray, J. (2000). The framing of truancy: A study of non-attendance policy as a form of social exclusion 
within Western Australia [Doctoral dissertation, Edith Cowan University]. https://ro.ecu.edu.au/theses/1347/

Gray, J., & Partington, G. (2012). Attendance and non-attendance at school. In Q. Beresford, G. Partington, 
& G. Gower (Eds.), Reform and resistance in Aboriginal education (Rev ed., pp. 261–303). UWA Press.

Grinshteyn, E., & Yang, Y. T. (2017). The association between electronic bullying and school 
absenteeism among high school students in the United States. Journal of School Health, 87(2), 142–149. 
https://doi.org/10.1111/josh.12476

Groenewald, C. B., Giles, M., & Palermo, T. M. (2019). School absence associated with childhood pain in the 
United States. The Clinical Journal of Pain, 35(6), 525–531. https://doi.org/10.1097/AJP.0000000000000701

Guenther, J., Osborne, S., Corrie, S., Rigney, L.-I., & Lowe, K. (2022). The remote school attendance 
strategy (RSAS): Why invest in a strategy that reduces attendance? The Australian Journal of Indigenous 
Education, 51(2), Article 2. https://doi.org/10.55146/ajie.v51i2.35

Guryan, J., Christenson, S., Cureton, A., Lai, I., Ludwig, J., Schwarz, C., Shirey, E., & Turner, M. C. (2021). 
The effect of mentoring on school attendance and academic outcomes: A randomized evaluation 
of the Check & Connect Program. Journal of Policy Analysis and Management, 40(3), 841–882. 
https://doi.org/10.1002/pam.22264

School attendance: New insights from AERO  AERO

edresearch.edu.au  50 of 69

https://doi.org/10.1177/1098300715580992
https://doi.org/10.2105/AJPH.2014.301977
https://doi.org/10.1162/EDFP_a_00207
https://doi.org/10.1016/j.chiabu.2021.105217
https://doi.org/10.1086/657886
https://doi.org/10.1080/10824669.2014.962696
https://doi.org/10.1080/10824669.2014.962696
https://doi.org/10.1177/016146811711900704
https://ro.ecu.edu.au/theses/1347/
https://doi.org/10.1111/josh.12476
https://doi.org/10.1097/AJP.0000000000000701
https://doi.org/10.55146/ajie.v51i2.35
https://doi.org/10.1002/pam.22264


Hagborg, J. M., Berglund, K., & Fahlke, C. (2018). Evidence for a relationship between child maltreatment 
and absenteeism among high-school students in Sweden. Child Abuse & Neglect, 75, 41–49. 
https://doi.org/10.1016/j.chiabu.2017.08.027

Hancock, K., Cave, L., Christensen, D., Mitrou, F., & Zubrick, S. R. (2021). Associations between 
developmental risk profiles, mental disorders, and student absences among primary and secondary 
students in Australia. School Mental Health, 13(4), 756–771. https://doi.org/10.1007/s12310-021-09443-9

Hancock, K., Gottfried, M. A., & Zubrick, S. R. (2018). Does the reason matter? How student-reported 
reasons for school absence contribute to differences in achievement outcomes among 14–15 year olds. 
British Educational Research Journal, 44(1), 141–174. https://doi.org/10.1002/berj.3322

Hancock, K., Shepherd, C., Lawrence, D., & Zubrick, S. (2013). Student attendance and educational 
outcomes: Every day counts. Department of Education, Employment and Workplace Relations. 
https://doi.org/10.13140/2.1.4956.6728

Harrison, M. (2023). Using video games to level up collaboration for students: A fun and practical way 
to support social-emotional skills development. Routledge.

Heyne, D., & Brouwer-Borghuis, M. (2022). Signposts for school refusal interventions, based on the 
views of stakeholders. Continuity in Education, 3(1), 25–40. https://doi.org/10.5334/cie.42

Heyne, D., Gentle-Genitty, C., Gren Landell, M., Melvin, G., Chu, B., Galle-Tessonneau, M., Askeland, K. 
G., Gonzalvez, C., Havik, T., Ingul, J. M., Johnsen, D. B., Keppens, G., Knollmann, M., Lyon, A. R., Maeda, 
N., Reissner, V., Sauter, F., Silverman, W. K., Thastum, M., … Kearney, C. A. (2020). Improving school 
attendance by enhancing communication among stakeholders: Establishment of the International 
Network for School Attendance (INSA). European Child & Adolescent Psychiatry, 29(7), 1023–1030. 
https://doi.org/10.1007/s00787-019-01380-y

Himmelsbach, Z., Weisenfeld, D., Lee, J. R., Hersh, D., Sanbonmatsu, L., Staiger, D. O., & Kane, T. J. 
(2022). Your child missed learning the alphabet today: A randomized trial of sending teacher-written 
postcards home to reduce absences. Journal of Research on Educational Effectiveness, 15(2), 263–278. 
https://doi.org/10.1080/19345747.2021.1992812

Holt, C. (1957). Forecasting seasonals and trends by exponentially weighted averages [O.N.R 
Memorandum No. 52]. Carnegie Institute of Technology.

Holtes, M., Bannink, R., Joosten-van Zwanenburg, E., van As, E., Raat, H., & Broeren, S. (2015). 
Associations of truancy, perceived school performance, and mental health with alcohol consumption 
among adolescents. Journal of School Health, 85(12), 852–860. https://doi.org/10.1111/josh.12341

Hsu, J., Qin, X., Beavers, S. F., & Mirabelli, M. C. (2016). Asthma-related school sbsenteeism, morbidity, 
and modifiable factors. American Journal of Preventive Medicine, 51(1), 23–32. https://doi.org/10.1016/j.
amepre.2015.12.012

Hughes, C., Daly, I., Foley, S., White, N., & Devine, R. T. (2015). Measuring the foundations of school 
readiness: Introducing a new questionnaire for teachers—The Brief Early Skills and Support Index 
(BESSI). British Journal of Educational Psychology, 85(3), 332–356. https://doi.org/10.1111/bjep.12076

School attendance: New insights from AERO  AERO

edresearch.edu.au  51 of 69

https://doi.org/10.1016/j.chiabu.2017.08.027
https://doi.org/10.1007/s12310-021-09443-9
https://doi.org/10.1002/berj.3322
https://doi.org/10.13140/2.1.4956.6728
https://doi.org/10.5334/cie.42
https://doi.org/10.1007/s00787-019-01380-y
https://doi.org/10.1080/19345747.2021.1992812
https://doi.org/10.1111/josh.12341
https://doi.org/10.1016/j.amepre.2015.12.012
https://doi.org/10.1016/j.amepre.2015.12.012
https://doi.org/10.1111/bjep.12076


Johnsen, D. B. (2020). The Back2School Project: Introducing transdiagnostic cognitive behavioral 
therapy for youths with school attendance problems [Doctoral dissertation, Aarhus University]. https://
pure.au.dk/portal/da/publications/the-back2school-project-introducing-transdiagnostic-cognitive-beh

Jordan, P. (2023). Attendance playbook: Smart solutions for reducing student absenteeism post-
pandemic. Future Ed. https://www.future-ed.org/attendance-playbook/

Karaman, P. (2021). The effect of formative assessment practices on student learning: A meta-analysis 
study. International Journal of Assessment Tools in Education, 8(4), Article 4. https://doi.org/10.21449/
ijate.870300

Karlberg, M., Klang, N., Andersson, F., Hancock, K., Ferrer-Wreder, L., Kearney, C., & Galanti, M. R. (2022). 
The importance of school pedagogical and social climate to students’ unauthorized absenteeism – A 
multilevel study of 101 Swedish schools. Scandinavian Journal of Educational Research, 66(1), 88–104. 
https://doi.org/10.1080/00313831.2020.1833244

Kearney, C. A. (2016). Managing school absenteeism at multiple tiers: An evidence-based and practical 
guide for professionals. Oxford University Press.

Kearney, C. A., & Graczyk, P. A. (2022). Multi-tiered systems of support for school attendance and its 
problems: An unlearning perspective for areas of high chronic absenteeism. Frontiers in Education, 7. 
https://doi.org/10.3389/feduc.2022.1020150

Keppens, G., & Spruyt, B. (2019). The school as a socialization context: Understanding the influence of 
school bonding and an authoritative school climate on class skipping. Youth & Society, 51(8), 1145–1166. 
https://doi.org/10.1177/0044118X17722305

Keppens, G., & Spruyt, B. (2020). The impact of interventions to prevent truancy: A review of the 
research literature. Studies in Educational Evaluation, 65, Article 100840. https://doi.org/10.1016/j.
stueduc.2020.100840

Kirksey, J., & Gottfried, M. A. (2018). Familiar faces: Can having similar classmates from last year 
link to better school attendance this year? The Elementary School Journal, 119(2), 223–243. 
https://doi.org/10.1086/700236

Lasky-Fink, J., Robinson, C. D., Chang, H. N.-L., & Rogers, T. (2021). Using behavioral insights to improve 
school administrative communications: The case of truancy notifications. Educational Researcher, 50(7), 
442–450. https://doi.org/10.3102/0013189X211000749

Lawrence, D., Dawson, V., Houghton, S., Goodsell, B., & Sawyer, M. G. (2019). Impact of mental disorders on 
attendance at school. Australian Journal of Education, 63(1), 5–21. https://doi.org/10.1177/0004944118823576

Leif, E., McKay-Brown, L., & Whitefield, P. (2023). Perspectives of behaviour support in Australian schools. 
In K. Barker, S. Poed, & P. Whitefield (Eds.), School-wide positive behaviour support: The Australian 
handbook (pp. 24–44). Routledge.

London, R. A., Sanchez, M., & Castrechini, S. (2016). The dynamics of chronic absence and student 
achievement. Education Policy Analysis Archives, 24(112). https://doi.org/10.14507/epaa.24.2471

MacDonald, F. (2019). Evaluation of the school breakfast clubs program: Final report. Victoria University. 
https://www.vu.edu.au/sites/default/files/evaluation-school-breakfast-clubs.pdf

School attendance: New insights from AERO  AERO

edresearch.edu.au  52 of 69

https://pure.au.dk/portal/da/publications/the-back2school-project-introducing-transdiagnostic-cognitive-beh
https://pure.au.dk/portal/da/publications/the-back2school-project-introducing-transdiagnostic-cognitive-beh
https://www.future-ed.org/attendance-playbook/
https://doi.org/10.21449/ijate.870300
https://doi.org/10.21449/ijate.870300
https://doi.org/10.1080/00313831.2020.1833244
https://doi.org/10.3389/feduc.2022.1020150
https://doi.org/10.1177/0044118X17722305
https://doi.org/10.1016/j.stueduc.2020.100840
https://doi.org/10.1016/j.stueduc.2020.100840
https://doi.org/10.1086/700236
https://doi.org/10.3102/0013189X211000749
https://doi.org/10.1177/0004944118823576
https://doi.org/10.14507/epaa.24.2471
https://www.vu.edu.au/sites/default/files/evaluation-school-breakfast-clubs.pdf


Maynard, B. R., Vaughn, M. G., Nelson, E. J., Salas-Wright, C. P., Heyne, D. A., & Kremer, K. P. (2017). 
Truancy in the United States: Examining temporal trends and correlates by race, age, and gender. 
Children and Youth Services Review, 81, 188–196. https://doi.org/10.1016/j.childyouth.2017.08.008

McDaniel, S. C., & Bloomfield, B. S. (2020). School-wide positive behavior support telecoaching in a rural 
district. Journal of Educational Technology Systems, 48(3), 335–355. https://doi.org/10.1177/0047239519886283

Mhurchu, C. N., Gorton, D., Turley, M., Jiang, Y., Michie, J., Maddison, R., & Hattie, J. (2013). Effects of 
a free school breakfast programme on children’s attendance, academic achievement and short-term 
hunger: Results from a stepped-wedge, cluster randomised controlled trial. Journal of Epidemiology 
and Community Health, 67(3), 257–264. https://doi.org/10.1136/jech-2012-201540

Moodie, N., Maxwell, J., & Rudolph, S. (2019). The impact of racism on the schooling experiences 
of Aboriginal and Torres Strait Islander students: A systematic review. The Australian Educational 
Researcher, 46(2), 273–295. https://doi.org/10.1007/s13384-019-00312-8

Munns, G., O’Rourke, V., & Bodkin-Andrews, G. (2013). Seeding success: Schools that work for Aboriginal 
students. The Australian Journal of Indigenous Education, 42(1), 1–11. https://doi.org/10.1017/jie.2013.6

New South Wales Department of Education. (2023). 2022 Semester 1 student attendance fact sheet. 
NSW Department of Education. https://education.nsw.gov.au/about-us/education-data-and-research/
cese/publications/statistics/attendance-bulletin/student-attendance-factsheet-2022

Palmer, A. R., Piescher, K., Berry, D., Dupuis, D., Heinz-Amborn, B., & Masten, A. S. (2023). Homelessness 
and child protection involvement: Temporal links and risks to student attendance and school mobility. 
Child Abuse & Neglect, 135, Article 105972. https://doi.org/10.1016/j.chiabu.2022.105972

Pas, E. T., & Bradshaw, C. P. (2012). Examining the association between implementation and outcomes: 
State-wide scale-up of school-wide positive behavior intervention and supports. The Journal of 
Behavioral Health Services & Research, 39(4), 417–433. https://doi.org/10.1007/s11414-012-9290-2

Pas, E. T., Ryoo, J. H., Musci, R. J., & Bradshaw, C. P. (2019). A state-wide quasi-experimental 
effectiveness study of the scale-up of school-wide positive behavioral interventions and supports. 
Journal of School Psychology, 73, 41–55. https://doi.org/10.1016/j.jsp.2019.03.001

Price, K., & Hughes, P. (Eds.). (2009). Stepping up: What works in pre-service teacher education. 
National Curriculum Services and the Australian Curriculum Studies Association.

Productivity Commission. (2020). Overcoming Indigenous disadvantage: Key indicators 2020. 
https://www.pc.gov.au/ongoing/overcoming-indigenous-disadvantage/2020

Productivity Commission. (n.d.). Report on government services. Retrieved 21 September 2023, 
from https://www.pc.gov.au/ongoing/report-on-government-services

Prout Quicke, S., & Biddle, N. (2017). School (non-)attendance and ‘mobile cultures’: Theoretical and 
empirical insights from Indigenous Australia. Race Ethnicity and Education, 20(1), 57–71. https://doi.org/10
.1080/13613324.2016.1150831

Purdie, N., & Buckley, S. (2010). School attendance and retention of Indigenous Australian students 
(Issues Paper No. 1). Australian Institute of Health and Welfare and Australian Institute of Family Studies. 
https://research.acer.edu.au/indigenous_education/45

School attendance: New insights from AERO  AERO

edresearch.edu.au  53 of 69

https://doi.org/10.1016/j.childyouth.2017.08.008
https://doi.org/10.1177/0047239519886283
https://doi.org/10.1136/jech-2012-201540
https://doi.org/10.1007/s13384-019-00312-8
https://doi.org/10.1017/jie.2013.6
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/statistics/attendance-bulletin/student-attendance-factsheet-2022
https://education.nsw.gov.au/about-us/education-data-and-research/cese/publications/statistics/attendance-bulletin/student-attendance-factsheet-2022
https://doi.org/10.1016/j.chiabu.2022.105972
https://doi.org/10.1007/s11414-012-9290-2
https://doi.org/10.1016/j.jsp.2019.03.001
https://www.pc.gov.au/ongoing/overcoming-indigenous-disadvantage/2020
https://www.pc.gov.au/ongoing/report-on-government-services
https://doi.org/10.1080/13613324.2016.1150831
https://doi.org/10.1080/13613324.2016.1150831
https://research.acer.edu.au/indigenous_education/45


Rigney, L.-I. (2023). Teachers cultivating Aboriginal child as knowledge producer: Advancing Australian 
culturally responsive pedagogies. In L.-I. Rigney (Ed.), Global perspectives and new challenges in 
culturally responsive pedagogies. Routledge.

Roetman, P. J., Lundstrom, S., Finkenauer, C., Vermeiren, R. R. J. M., Lichtenstein, P., & Colins, O. F. (2019). 
Children with early-onset disruptive behavior: Parental mental disorders predict poor psychosocial 
functioning in adolescence. Journal of the American Academy of Child & Adolescent Psychiatry, 58(8), 
806–817. https://doi.org/10.1016/j.jaac.2018.10.017

Rogers, T., & Feller, A. (2018). Reducing student absences at scale by targeting parents’ misbeliefs. 
Nature Human Behaviour, 2(5), 335–342. https://doi.org/10.1038/s41562-018-0328-1

Saelzer, C., & Lenski, A. E. (2016). Mind the gap: How students differentially perceive their school’s 
attendance policies in Germany. Journal of Education for Students Placed at Risk, 21(4), 246–260. 
https://doi.org/10.1080/10824669.2016.1206824

Sarra, C. (2011). Strong and smart: Towards a pedagogy for emancipation: Education for First Peoples. 
Routledge.

Sarra, C., Spillman, D., Jackson, C., Davis, J., & Bray, J. (2020). High-expectations relationships: A 
foundation for enacting high expectations in all Australian schools. The Australian Journal of Indigenous 
Education, 49(1), 32–45. https://doi.org/10.1017/jie.2018.10

Skedgell, K., & Kearney, C. A. (2018). Predictors of school absenteeism severity at multiple levels: 
A classification and regression tree analysis. Children and Youth Services Review, 86, 236–245. 
https://doi.org/10.1016/j.childyouth.2018.01.043

Smerillo, N. E., Reynolds, A. J., Temple, J. A., & Ou, S. R. (2018). Chronic absence, eighth-grade 
achievement, and high school attainment in the Chicago Longitudinal Study. Journal of School 
Psychology, 67, 163–178. https://doi.org/10.1016/j.jsp.2017.11.001

Smolkowski, K., Strycker, L., & Ward, B. (2016). Scale-up of safe & civil schools’ model for school-
wide positive behavioral interventions and supports. Psychology in the Schools, 53(4), 339–358. 
https://doi.org/10.1002/pits.21908

Smythe-Leistico, K., & Page, L. C. (2018). Connect-text: Leveraging text-message communication to 
mitigate chronic absenteeism and improve parental engagement in the earliest years of schooling. 
Journal of Education for Students Placed at Risk, 23(1–2), 139–152. https://doi.org/10.1080/10824669.201
8.1434658

Stockard, J., Wood, T. W., Coughlin, C., & Rasplica Khoury, C. (2018). The effectiveness of direct 
instruction curricula: A meta-analysis of a half century of research. Review of Educational Research, 
88(4), 479–507. https://doi.org/10.3102/0034654317751919

Stoiber, K. C., & Gettinger, M. (2016). Multi-tiered systems of support and evidence-based practices. In 
S. R. Jimerson, M. K. Burns, & A. M. Van Der Heyden (Eds.), Handbook of response to intervention: The 
science and practice of multi-tiered systems of support (pp. 121–141). Springer.

Strand, A.-S. M., & Granlund, M. (2014). The school situation for students with a high level of absenteeism 
in compulsory school: Is there a pattern in documented support? Scandinavian Journal of Educational 
Research, 58(5), 551–569. https://doi.org/10.1080/00313831.2013.773561

School attendance: New insights from AERO  AERO

edresearch.edu.au  54 of 69

https://doi.org/10.1016/j.jaac.2018.10.017
https://doi.org/10.1038/s41562-018-0328-1
https://doi.org/10.1080/10824669.2016.1206824
https://doi.org/10.1017/jie.2018.10
https://doi.org/10.1016/j.childyouth.2018.01.043
https://doi.org/10.1016/j.jsp.2017.11.001
https://doi.org/10.1002/pits.21908
https://doi.org/10.1080/10824669.2018.1434658
https://doi.org/10.1080/10824669.2018.1434658
https://doi.org/10.3102/0034654317751919
https://doi.org/10.1080/00313831.2013.773561


Teuscher, S., & Makarova, E. (2018). Students’ school engagement and their truant behavior: Do 
relationships with classmates and teachers matter? Journal of Education and Learning, 7(6), 124–137. 
https://doi.org/10.5539/jel.v7n6p124

Totsika, V., Hastings, R. P., Dutton, Y., Worsley, A., Melvin, G., Gray, K., Tonge, B., & Heyne, D. (2020). 
Types and correlates of school non-attendance in students with autism spectrum disorders. Autism, 
24(7), 1639–1649. https://doi.org/10.1177/1362361320916967

Turney, K. (2020). Cumulative adverse childhood experiences and children’s health. Children and Youth 
Services Review, 119, Article 105538. https://doi.org/10.1016/j.childyouth.2020.105538

United Kingdom Government. (2022). The link between absence and attainment at KS2 and KS4: 
Academic year 2018/19. https://explore-education-statistics.service.gov.uk/find-statistics/the-link-
between-absence-and-attainment-at-ks2-and-ks4

Victorian Department of Education. (n.d.). School Breakfast Clubs Program summary [Unpublished 
document].

Virtanen, T., Lerkkanen, M.-K., Poikkeus, A.-M., & Kuorelahti, M. (2014). Student behavioral engagement 
as a mediator between teacher, family, and peer support and school truancy. Learning and Individual 
Differences, 36, 201–206. https://doi.org/10.1016/j.lindif.2014.09.001

Virtanen, T., Pelkonen, J., & Kiuru, N. (2023). Reciprocal relationships between perceived supportive 
school climate and self-reported truancy: A longitudinal study from Grade 6 to Grade 9. Scandinavian 
Journal of Educational Research, 67(4), 521–535. https://doi.org/10.1080/00313831.2022.2042731

Wang, M.-T., & Degol, J. L. (2016). School climate: A review of the construct, measurement, and impact on 
student outcomes. Educational Psychology Review, 28(2), 315–352. https://doi.org/10.1007/s10648-015-9319-1

Watterson, J., & O’Connell, M. (2019). Those who disappear: The Australian education problem nobody 
wants to talk about. Melbourne Graduate School of Education. https://education.unimelb.edu.au/
industry-reports/report-1-those-who-disappear

Whitau, R., Bolton-Black, L., Ockerby, H., & Corley, L. (2022). Western Australian Aboriginal young women and 
community representatives identify barriers to school attendance and solutions to school non-attendance. 
The Australian Journal of Indigenous Education, 51(2). https://doi.org/10.55146/ajie.v51i2.22

Williams, K., Rogers, J., Laurens, K., Berthelsen, D., Carpendale, E., Bentley, E., & Briant, E. (forthcoming). 
Longitudinal Study of Indigenous Children: Primary school.

Williams, S., Schneider, M., Wornell, C., & Langhinrichsen-Rohling, J. (2018). Student’s perceptions 
of school safety: It is not just about being bullied. The Journal of School Nursing, 34(4), 319–330. 
https://doi.org/10.1177/1059840518761792

Wormington, S. V., Anderson, K. G., Schneider, A., Tomlinson, K. L., & Brown, S. A. (2016). Peer 
victimization and adolescent adjustment: Does school belonging matter? Journal of School Violence, 
15(1), 1–21. https://doi.org/10.1080/15388220.2014.922472

School attendance: New insights from AERO  AERO

edresearch.edu.au  55 of 69

https://doi.org/10.5539/jel.v7n6p124
https://doi.org/10.1177/1362361320916967
https://doi.org/10.1016/j.childyouth.2020.105538
https://explore-education-statistics.service.gov.uk/find-statistics/the-link-between-absence-and-attainment-at-ks2-and-ks4
https://explore-education-statistics.service.gov.uk/find-statistics/the-link-between-absence-and-attainment-at-ks2-and-ks4
https://doi.org/10.1016/j.lindif.2014.09.001
https://doi.org/10.1080/00313831.2022.2042731
https://doi.org/10.1007/s10648-015-9319-1
https://education.unimelb.edu.au/industry-reports/report-1-those-who-disappear
https://education.unimelb.edu.au/industry-reports/report-1-those-who-disappear
https://doi.org/10.55146/ajie.v51i2.22
https://doi.org/10.1177/1059840518761792
https://doi.org/10.1080/15388220.2014.922472


Appendix A: Data tables for graphs in the report

Table 4: Data table for Figure 4: National attendance rate by year level, Semester 1

Year level 2016 2017 2018 2019

Year 1 93.3 93.2 92.8 92.2

Year 2 93.5 93.4 93.1 92.5

Year 3 93.7 93.6 93.2 92.7

Year 4 93.6 93.5 93.1 92.6

Year 5 93.6 93.4 93 92.5

Year 6 93.3 93.1 92.7 92.2

Year 7 93.1 93 92.5 91.9

Year 8 91.3 91.3 90.5 90

Year 9 90.3 90.1 89.5 88.9

Year 10 89.6 89.4 88.8 88.4

Note: Please see data sources and notes in the body of the report under the relevant figure.

Table 5: Data table for Figure 5: National attendance rate over time by year group (two yearly averages)

Date range Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Year 9 Year 10

2016–2017 93.2 93.5 93.6 93.5 93.5 93.2 93.0 91.3 90.2 89.5

2018–2019 92.5 92.8 93.0 92.8 92.8 92.4 92.2 90.3 89.2 88.6

Estimated 
2021–2022 90.6 90.9 91.3 91.3 91.3 91.0 90.7 88.7 87.4 87.2

Actual 
2021–2022 90.0 90.3 90.4 90.2 90.0 89.5 89.3 86.9 85.7 85.0

Note: Please see data sources and notes in the body of the report under the relevant figure.
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Table 6: Data table for Figure 6: National attendance rate by cohort (Years 1 to 6, Semester 1)

Year level Year 1 2014 cohort Year 1 2015 cohort Year 1 2016 cohort

Year 1 93.4 93.2 93.3

Year 2 93.5 93.5 93.4

Year 3 93.7 93.6 93.2

Year 4 93.5 93.1 92.6

Year 5 93 92.5 92.1

Year 6 92.2 91.6 91.8

Note: Please see data sources and notes in the body of the report under the relevant figure.

Table 7: Data table for Figure 7: National attendance rate by cohort (Years 7 to 10, Semester 1)

Year level Year 7 2014 cohort Year 7 2015 cohort Year 7 2016 cohort

Year 7 93.2 93.1 93.1

Year 8 91.7 91.3 91.3

Year 9 90.3 90.1 89.5

Year 10 89.4 88.8 88.4

Note: Please see data sources and notes in the body of the report under the relevant figure.

Table 8: Data table for Figure 8: National attendance rate by priority equity group (Years 1 to 6, Semester 
1)

Student group 2016 2017 2018 2019

All Years 1–6 (All sectors) 93.5 93.4 93 92.4

All Years 1–6 (Government) 93.2 93.0 92.7 92.1

Remote 89.0 88.9 88.9 87.7

First Nations 85.9 85.9 85.2 84.3

Very remote 77.4 77.0 76.1 74.3

Note: Please see data sources and notes in the body of the report under the relevant figure.
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Table 9: Data table for Figure 9: National attendance rate by priority equity group (Years 7 to 10, Semester 
1)

Student group 2016 2017 2018 2019

All Years 7–10 (All sectors) 91.1 91.0 90.4 89.9

All Years 7–10 (Government) 89.8 89.6 88.9 88.4

Remote 82.9 82.0 82.4 81.6

First Nations 77.7 77.3 76.0 75.3

Very remote 67.3 64.9 63.9 63.5

Note: Please see data sources and notes in the body of the report under the relevant figure.

Table 10: Data table for Figure 10: National attendance rate of male and female students in primary and 
junior secondary school

Year level Gender 2016 2017 2018 2019 2020 2021 2022

Years 1–6
Female 93.3 93.2 92.9 92.3 NA 92.0 87.5

Male 93.0 92.9 92.5 91.9 NA 91.6 87.0

Years 7–10
Female 89.9 89.8 89.2 88.6 NA 86.8 82.8

Male 89.7 89.5 88.7 88.1 NA 86.9 82.7

Years 1–10
Female 92.1 92.0 91.6 91.0 NA 90.1 85.8

Male 91.8 91.6 91.1 90.5 NA 89.8 85.4

Table 11: Data table for Figure 11: National attendance rate of male and female First Nations students in 
primary and junior secondary school

Year level Student group 2016 2017 2018 2019 2020 2021 2022

Years 1–6

Female 
First Nations 86.6 86.5 85.9 85.0 NA 83.0 77.7

Male 
First Nations 85.3 85.2 84.5 83.6 NA 81.7 76.5

Years 7–10

Female 
First Nations 78.1 77.6 76.5 75.8 NA 72.5 67.5

Male 
First Nations 77.3 76.9 75.4 74.8 NA 72.0 67.4
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Table 12: Data table for Figure 12: National attendance rate of First Nations students by geolocation

Year level Student group 2016 2017 2018 2019 2020 2021 2022

Years 1–6

First Nations 
in major cities 88.6 88.5 87.8 87 NA 85.7 80.2

First Nations 
in inner regional 89.7 89.5 88.7 88.1 NA 86 81.1

First Nations 
in outer regional 86.5 86.6 85.7 84.8 NA 82.5 77.4

First Nations 
in remote 80.1 80 80.2 78.7 NA 75.1 68.4

First Nations 
in very remote 71 70.3 68.9 66.4 NA 61.9 55.5

Years 7–10

First Nations 
in major cities 81.2 80.9 79.5 78.4 NA 75.8 70.5

First Nations 
in inner regional 81.2 81 79.5 78.9 NA 74.7 70

First Nations 
in outer regional 78.9 78.8 77.4 76.4 NA 73.6 68.8

First Nations 
in remote 68.6 67.1 68 67.7 NA 62.6 57.5

First Nations 
in very remote 57.7 55.1 53.1 52.5 NA 48.3 44.6

Table 13: Data table for Figure 13: National Semester 1 attendance rate by priority equity group (Year 1, 
2014 cohort)

Student group Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

All Year 1 2014 Cohort 
(All sectors) 93.4 93.5 93.7 93.5 93.0 92.2

All Year 1 2014 Cohort 
(Government) 93.0 93.3 93.4 93.2 92.7 91.7

Remote 89.1 89.7 89.5 89.1 89.0 87.6

First Nations 85.4 86.3 86.4 86.2 85.4 83.9

Very remote 77.1 78.7 78.2 77.3 77.3 74.5

Note: Please see data sources and notes in the body of the report under the relevant figure.
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Table 14: Data table for Figure 14: National Semester 1 attendance rate by subgroup (Year 7, 2016 cohort)

Student group Year 7 Year 8 Year 9 Year 10

All Year 7 2016 cohort (all sectors) 93.1 91.3 89.5 88.4

All Year 7 2016 cohort (Government) 92.2 90 87.9 86.7

Remote 86.5 83.1 81.1 78.2

First Nations 82.8 78.4 73.7 70.9

Very remote 72.8 66.0 61.2 58.6

Note: Please see data sources and notes in the body of the report under the relevant figure.

Table 15: Data table for Figure 15: Gaps between Semester 1 attendance rate of priority equity groups 
and student population in Australian government schools prior to COVID-19 and since

Date range Year level First Nations Remote Very remote

2018–2019 Years 1–6 -7.7 -4.1 -17.2

2018–2019 Years 7–10 -13.0 -6.7 -25.0

2021–2022 Years 1–6 -9.8 -5.8 -21.0

2021–2022 Years 7–10 -15.0 -8.8 -26.4

Note: Please see data sources and notes in the body of the report under the relevant figure.
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Appendix B: Evidence for interventions that support 
attendance

This section includes summary tables of all the interventions captured in the project literature 
review (Activity C) organised by MTSS tier.

Table 16: Tier 1 interventions

Category of 
approach

Intervention No. of 
studies 
in this 
category

No. of 
studies 
with 
robust 
methods

No. of studies 
with robust 
methods 
and positive 
effect

School-based education and support

Positive 
Behavioural 
Interventions 
and Supports*

Also known as School-Wide Positive 
Behaviour Support or Positive Behaviour 
for Learning.

A tiered prevention framework that uses 
evidence-based practices to develop 
positive behaviours and create a safe 
and predictable school climate.

7 7 7

Academic 
interventions

Includes looping, project-based learning, 
charter schools and advancement via 
individual determination program

4 4 4

Wellbeing and 
health-related 
interventions

Includes the Positive Behaviour Skills 
program and 2 programs focused on 
Alcohol and Drug prevention (Drug 
Abuse Resistance Education [DARE] and 
Climate Schools: Alcohol and Cannabis).

9 3 2

School-based psychosocial interventions

Transition 
programs

Includes the Freshman Success program 
and a social- and emotional-based 
transition program

2 2 2

Anti-bullying Includes KiVa, a Finnish anti-bullying 
program 1 1 0

Social and 
emotional 
interventions

Includes a social, emotional and character 
development program; a transition-type 
intervention to middle school program; 
the 4Rs Program (Reading, Writing, 
Respect and Resolution); the Prevention 
in School program

6 5 2
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Category of 
approach

Intervention No. of 
studies 
in this 
category

No. of 
studies 
with 
robust 
methods

No. of studies 
with robust 
methods 
and positive 
effect

Psychosocial interventions

Psychosocial 
interventions

Includes transcendental meditation for 
stress reduction; universal violence 
prevention program for children

2 1 1

Mentoring

Mentoring Includes a work-based mentoring 
program 1 0 0

Parent programs

Parent letter 
interventions*

Researchers contend that if parents 
are better informed about the extent of 
their child’s absence from school and 
are aware of the work they are missing, 
it will motivate actions that support 
attendance.

4 3 3

Family–school 
partnerships

Includes implementation of guidelines to 
school about creating school, family and 
community partnerships

2 0 0

Meal provision

Meal provision* Includes a universal free breakfast 
program, universal free meal provision 
under Community Eligibility Provision, 
and Breakfast in Classroom programs

13 10 7

Health and preventative health

Hand hygiene Includes targeted handwashing 
education programs, as well as teachers 
encouraging students to regularly wash 
their hands or use alcohol-based hand 
sanitisers

12 12 9

Influenza 
immunisations

Includes community-wide and 
school-based immunisation 11 8 7

School nurse 
programs

School nurse intervention focused 
predominantly on supporting the 
physical health of students

4 3 1
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Category of 
approach

Intervention No. of 
studies 
in this 
category

No. of 
studies 
with 
robust 
methods

No. of studies 
with robust 
methods 
and positive 
effect

School-based health and mental health centres

School-based health and mental health centres 2 0 0

Health 
education and 
promotion

Includes the Join the Healthy Boat 
health promotion program, the Helping 
Youth Purse Physical Activity and 
Exercise program, and the Healthier 
Options for Public Schoolchildren 
program

4 4 2

After-school and extracurricular activities

After-school 
and 
extracurricular 
activities

Programs conducted outside the 
education curriculum but that involved 
students attending the school grounds 
after hours to participate, or programs 
that take place within the community.

4 3 2

School policy and structure

School policy 
and structure

Includes:

• Smaller school and class sizes
• Magnet schools
• Mandatory uniforms
• School start times
• SOS Programme
• Mixed-gender classes
• 4-day school week.

9 7 4

Statewide policy

Statewide 
policy

Includes laws banning the use of out 
of school suspension as a response to 
truancy, a mandatory school attendance 
policy, a district-level change in policy 
to reduce out of school suspensions

4 0 0

*Categories discussed in 5.1.2 Promising approaches and interventions to support attendance.
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Table 17: Tier 2 interventions

Category Intervention No. of 
studies 
in this 
category

No. of 
studies 
with robust 
methods

No. of studies 
with robust 
methods 
and positive 
effect

School-based education and support

Academic 
interventions

Includes SPARK literacy program, 
use of ICT, academic skills, HeadStart 4 2 2

Outdoor ed Includes Forst School model, and 
the Outdoor Learning Program (OLP) 2 0 0

School-based psychosocial interventions

Enhanced 
school-based 
mental health 
services

Expanding school-based mental health 
or therapeutic services within schools 4 4 2

Multi-tiered 
attendance 
programs*

A multi-tier, multi-component attendance 
program involving awareness raising, 
incentives for attendance (Tier 1) and 
success mentors

3 2 1

Multi-component 
programs not 
specific to 
attendance

Mentoring, tutoring, counselling 
and support (Gear Up program) 1 1 0

Transition Support transition during late primary 
and early secondary school (Rock Up 
program and Happy Kids program)

2 0 0

Substance 
abuse

Includes recovery high schools and the 
Project SUCCESS program 2 2 2

Family Includes a parent consultant staffed 
family resource centre, a school-
based family support program and 
the Positive Family Support program

3 2 1

Arts programs DRUMBEAT program 1 0 0

Social skills for neurodivergent students 1 0 0
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Category Intervention No. of 
studies 
in this 
category

No. of 
studies 
with robust 
methods

No. of studies 
with robust 
methods 
and positive 
effect

Psychosocial interventions

Psychosocial 
interventions

Includes the School Attendance 
Demonstration Project (SADP), the 
Multidimensional Treatment Foster 
Care (MTFC), a group diversion project, 
group-based habit reversal training, 
the Aim High program, the Mind My 
Mind transdiagnostic, the Attendance 
Matters program, the Kickstart program 
and family-centered care.

9 7 6

Mentoring

Check & 
Connect* A mentoring intervention 5 3 3

Other 
mentoring 
programs*

Includes an academic goal-focused 
brief mentoring program, the Students 
Taking Responsibility and Initiative 
through Peer Enhanced Support 
(STRIPES) program, the Project Arrive 
program, the Collegiate Achievement 
Mentoring Program (CAMP) 
program, the Louisville Education 
and Employment Partnership (LEEP) 
program and the Big Brothers/Big 
Sisters program

8 5 3

Health and preventative health

Community 
programs in 
Indigenous 
communities

Includes a community-driven 
preventative youth initiative 1 0 0

Treatment of chronic health problems - - -

After-school and extracurricular activities

After-school 
and 
extracurricular 
activities

Includes a summer youth employment 
program, the School-to-Jobs Program, 
a 5-week summer robotics program, a 
summer holiday transition program, and 
community learning centre programs

5 3 3
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Category Intervention No. of 
studies 
in this 
category

No. of 
studies 
with robust 
methods

No. of studies 
with robust 
methods 
and positive 
effect

School policy and structure

School policy 
and structure Community school structure 1 0 0

Statewide policy

Statewide 
policy

Statewide mandate in US 1 0 0

Other

Other Initiative of building local public 
swimming pools 1 0 0

*Categories discussed in 5.1.2 Promising approaches and interventions to support attendance.

Table 18: Tier 3 interventions

Category Intervention No. of 
studies 
in this 
category

No. of 
studies 
with robust 
methods 

No. of studies 
with robust 
methods 
and positive 
effect

School-based education and support

Alternative 
education

Includes the Solution-Focused 
Alternative School (SFAS) program, 
the Discipline Alternative Education 
Program (DAEP), the Link program, 
the Extended New Directions (END) 
program, and The Centre

5 2 1

School-based psychosocial interventions

Enhanced 
school-based 
mental health 
services

Includes interventions ranging from 
general services to specific therapies 
such as motivational interviewing-
based approaches

3 1 1

Attendance-
specific 
programs*

Includes a multimodal program, a 
dropout prevention program, a 5-month 
intervention, a multi-disciplinary 
therapeutic and educational intervention, 
and a group counselling program

5 3 3
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Category Intervention No. of 
studies 
in this 
category

No. of 
studies 
with robust 
methods 

No. of studies 
with robust 
methods 
and positive 
effect

Pregnant/young 
mother students

Includes Taking Charge curriculum, and 
a school-based prenatal care program 3 3 3

Psychosocial interventions

Cognitive 
Behavioural 
Therapy

Includes 3 types of CBT interventions, 
the @school program, multimodal CBT, 
group-based CBT training, the Cool 
Kids CBT program, the Back2School 
program, the Mind My Mind program, 
behaviour therapy

6
6 

(3 studies 
with N<20)

4

Family therapy Includes multi-systemic therapy, 
systemic family therapy 2 1 1

Dialectical 
Behaviour 
Therapy

Includes Dialectical Behaviour Therapy 
(DBT) 1 0 0

Other types of 
psychosocial 
interventions

Includes the Community Intervention 
Project, the Truancy Assessment and 
Service Centers Program, the Evolve 
Interagency Services program, Intensive 
Contextual Treatment, hypnosis and 
exposure with response prevention

7 5 5

Psychiatric medication

Psychiatric 
medication

Includes imipramine plus CBT, CBT plus 
fluoxetine and divalproex 3 2 1

Mentoring programs

Check & 
Connect

Includes Check & Connect 1 1 0

Other 
mentoring 
programs

Includes a truancy intervention 
pilot project 1 1 1

Parent programs

Parent 
programs

Includes family group conferences 1 1 0
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Category Intervention No. of 
studies 
in this 
category

No. of 
studies 
with robust 
methods 

No. of studies 
with robust 
methods 
and positive 
effect

Health and preventative

Health and 
preventative

Includes an offer of medical support 
in the home or the nurse’s office 
at school, and youth health care 
physicians integrated into the 
school and public health setting

2 2 2

Legal responses

Penalty notices 
and fines

Punitive responses to school 
non-attendance 2 0 0

Truancy and 
court diversion 
programs

Includes Project START (Stop Truancy 
and Recommend Treatment), a truancy 
court diversion program, a truancy 
intervention program

6 3 1

Community 
programs

Includes the Ability School 
Engagement Program (ASEP) and 
juvenile structured day programs

3 2
1 

(Australian 
study)

*Categories discussed in 5.1.2 Promising approaches and interventions to support attendance.
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